
And so we arrive at the 
last edition of 2019. It’s  
been a busy term as 
inevitably the Autumn 
term always is. New 
classes, courses and the 
‘setting up’ phase of the 
year. Add into the mix 
open evenings, school 
shows and the multitude 
of things we have to 
factor for a rapidly-

approaching  Christmas - 
both at home and at 
school - and you end up 
with a busy time of year.  

I n  a d d i t i o n ,  w e 
deliberately ‘front-load’ 
the CPD programme and 
quality assurance checks, 
much of which takes 
place in the first ter,m. 
There’s a very good 
reason for this, as there is 
little point in having 
important training, such 
a s  o n  b e h a v i o u r 

management or feedback 
and assessment, half-way 
or later in the academic 
year, especially when the 
countdown to final 
exams is underway and 
emerges as the priority.   

Furthermore, this year 
we have 10 Newly 
Qual i f ied Teachers 
alongside 4 other 
teachers new to the 

school. They can only 
benefit from a really 
comprehensive CPD 
programme which takes 
place as early on in the 
year as practicable. They 
are all working incredibly 
hard  and  a l ready 
contributing widely to 
the school.  

Finally, this term has also 
seen our school deal with 
t h e  t r a g i c  n e w s 
concerning one of our 
students. The way staff 
and students have dealt 

with this shock has been 
touching. 

As 2019 runs towards its 
conclusion, so 2020 
looms in the offing. It 
will bring a new 
government for one 
thing, and whilst  it 
seems education has 
played only a minor role 
in the campaigns so far, 
at least each of the main 

parties laid out fairly 
clear-cut policies with 
regard to their particular 
view for the future of 
Ofsted.  

What else will 2020 
bring? Hard to say, but if 
we aim by the end of it 
to be a year further on 
from now - in our 
professional practice, our 
careers, our personal 
lives and with another 
year of experience and 
lessons learnt - we surely 
cannot go far wrong.   
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The Friary CPD 
Programme 

· CTP Sessions are 
our core training 
meetings which all 
staff attend 

· There are six 
sessions during the 
course of the year 

· As well as these 
sessions, and the 
two Inset days, 
staff select 
additional training 
relevant to them 

· Each member of 
staff receives a 
CPD guide 
detailing possible 
training routes 
appropriate to 
their individual 
needs 
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What skills and knowledge do 
students need to master for 
guaranteed success at GCSE? 
 
This key question needs to be at the 
forefront of teachers’ minds when they 
review learning and teaching practices 
at Key Stage 3. 
 
This not only relates to subject-specific  
skills and knowledge but also 
transferable skills, since students will 
refine their chosen courses through the 
Pathways process which takes place 
during Year 9.  
 
How do we know that students 
have understood and can apply 
what has been taught? 

How can we assess student 
progress and ensure reliable data is 
recorded? 
 
As a data review or checkpoint 
approaches it’s well worth identifying 
the main assessment points for work/
topics covered so far. Outside of 
formal assessments, it is also worth  
agreeing as a department what other 
aspects of pupil work that will help 
inform an overall grade. It may be that 
homework, knowledge tests, quizzes 
and other classwork demonstrating 
knowledge - such as a mind map - can 
be useful factors in arriving at an 
overall grade.  
 
If our formal assessments only 
assess to a secure level, what will 
we be looking for to inform 
awarding higher grades? 
 
Sometimes assessments can be focused 
on demonstrating ‘secure’ skills:   

cons is ten t  unders tanding and 
application of skills, concepts and 
knowledge in a unit of work/topic. 
 
It can be difficult on some assessments 
for students to demonstrate ‘mastery’ 
s k i l l s :  t h e  a p p l i c a t i o n  a n d 
understanding of skills, concepts and 
knowledge in contexts beyond those 
taught in the unit of work/topic. 
 
Therefore it’s always worth thinking 
how the most able students will be 
able to demonstrate this. It may only 
require a minor tweak: re-wording the 
assessment question slightly to make it 
open-ended, or making sure that 
students’ own knowledge and original 
thoughts can be demonstrated on a 

given task and also rewarded by the 
mark scheme.  
 
What else is happening at Key 
Stage 3? 
 
Lots, including:  
•Partnership Evenings 
•KS3 Academic Clinics where SLT talk 
to individual students about how they 
are doing. These may focus on 
particular sub-groups, such as  PP, 
most able, best progress, weakest 
progress, behavioural concerns, 
summer- born students, homework 
concerns 
•Intervention and booster classes 
targeted at individual students on a 
needs basis throughout the key stage. 
•Careers guidance and support 
•Reading initiatives and homework 
clubs 
•Fiction reading lists for students and 
parents; the development of non-
fiction reading lists 
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Key Stage 3 in Focus 

Article by Mrs Hearn - building on CTP4 from November  · Exposure to air pol-
lution on the day of 
exams could lower 
students’ marks, a 
report has said. Sepa-
rate research suggest-
ed that air quality on 
the day could have as 
big an impact on 
results as class size. 

· Vulnerable young 
people who go 
online to seek sup-
port can find them-
selves being bullied 
and accused of 
“sadfishing”, a re-
port has said. While 
many find comfort 
by sharing their ex-
periences, some 
young people are 
being accused of 
exaggerating prob-
lems in order to gain 
attention. 

· It’s estimated that 
more than 3.4m chil-
dren aged four to 16 
in the UK have been 
diagnosed with a 
vision problem. Ap-
proximately 15% of 
students fail the 
screening and a third 
do not obtain the 
glasses or the pre-
scription needed, 
which can have an 
impact on their read-
ing and mathematics 
achievement. Re-
search shows that in 
poorer, high-poverty 
families, or those 
where parents don’t 
read English, getting 
glasses isn’t always a 
priority. 



Page 3 Parents’ Evenings: How to make the most of  them 
Article by Mr Cartner - Head of Garrick House 

What is the purpose of Parents’ 
Evenings? 
 
The purpose of parents' evenings is 
for parents and carers to meet their 
child's teachers so that everyone 
understands the progress their child 
is making: their strengths and areas 
for improvement.  
 
Preparation - tips: 
 
•Have your data handy -  
(know strengths and weaknesses; 
which students are on, below or 
above target, etc.) 
•Having students’ books to hand 
(marked of course) can be a 
powerful tool. Parents can be a 
good barometer of whether a 
student is trying to get away with 
the ‘bare minimum’  in your lessons 
•Class photos – if needed 
•SEN information – make sure you 
know what SEN students have. 
Print out CSPs. You will not want 
to be caught unawares if a parent 
wants to discuss their child’s needs 
•Appointment sheet – put a copy 
on the wall outside your room and 
tick off as you go so parents can see 
where in the queue they are. If 
parents are late, fit them in but be 
quick or agree to call them the next 
day.  
•Do you think students are trying 
to avoid seeing you? Firstly, make 
sure you make an appointment. 
Then, on the night go to the signing 
in sheets to see if they have signed 
in. This may need to be followed 
up with contact home - their form 
tutor and/or Head of House may 
be able to help. 
 

The meeting 
 
Stick to your script, as a 5 minute 
meeting is not very long - it is 
VERY easy to overrun.  
 
You will want to comment on: 
•What topics and skills the class 
have been doing 
•Where the student is academically 
and what this is based on 
(assessments, etc.) 
•Comments on behaviour and 
attitude to learning 
•What the student needs to do to 
improve; how the parent or carer 
can help. 
 
Keep a pen and paper handy as 
inevitably you will need to jot down 
a few things to follow up on later. 
 
General tips: 
 
•Stand up to greet parents, 
introduce yourself  
•Start with a positive comment 
about the student 
•Keep parents on side - the meeting 
is all about improving the academic 
progress of the student, which 
everyone wants - be professional 
and calmly refuse to make it 
personal 
•If you promise to follow up on 
something at the meeting, make 
sure you do this and feed back to 
the parents. 
 
Avoiding a difficult situation 
 
Parents’ Evenings are not the place 
to ‘drop a bombshell’. If you intend 
to deliver ‘bad news’ such as a set 
change, this is best done 

beforehand. A shock like this will 
derail your meeting and you will 
likely not end up discussing the 
student’s progress and how it can 
be improved. 
 
Avoid generic comments about the 
class or set the student is in: ‘They 
are in a difficult / challenging / 
lovely class’, etc. The parent, via 
their child, may have strong 
opposing opinions and this could 
derail the meeting or diminish their 
trust in you. At worst, it may appear  
you do not like or cannot control 
your own class. 
 
Do not promise things you cannot 
guarantee. Set changes are likely the 
preserve of HODs, so do not 
promise class moves, future 
promotions or demotions. Similarly 
do not promise, or appear to 
promise, additional support if you 
cannot guarantee it happening. 
Even a seemingly benign comment 
like “Your child works well with the 
TA when they are available” might 
be construed by the parent that 
their child needs, and qualifies for, 
TA support in classrooms and 
exams. This may not be the case. 
 
Final thoughts 
 
Actually ‘difficult’ conversations are 
rare because everyone sat at the 
table wants the same thing: to 
improve the academic progress of 
the student. Pointing this out can 
get a meeting back on track.  
 
But remember SLT and HODs are 
around if you need them on the 
night.  



Although our most recent Progress 8 
score for pupils in receipt of Pupil 
Premium funding was positive (0.06) 
and is very good compared to progress 
for these pupils nationally, we are 
certainly not resting on our laurels and 
there is more work to do.  

This term, we have been targeting our 
underachieving PP pupils in a number 
of different ways 
including: 

•Academic Clinic 
meetings with 
members of SLT 

•Home contact 

•Revision guides 

• B o o s t e r 
s e s s i o n s  / 
Saturday schools 

• E x a m 
concessions (if 
appropriate). 

According to the 
EEF, closing the 
attainment gap 
b e t w e e n 
disadvantaged children and their peers 
is the greatest challenge facing English 
schools. However, we know that high 
quality teaching is still the most 
effective way of improving the 
attainment of disadvantaged students; 
improving teaching raises outcomes for 
all, but is disproportionately beneficial 
for the most disadvantaged. 

Tackling the problem 

Students eligible for the Pupil Premium 
are more likely to be low-attaining than 
other children.  

However, tackling disadvantage is not 
only about supporting low attainers. 
For example, disadvantaged students 
who achieve highly in primary school 

are much less likely than their peers to 
receive top grades at GCSE. 

As a class teacher high impact and 
effective strategies are likely to be: 

•Assertive seating / grouping 

•Mark PP books / assessments first 

•Target questions every lesson 

• C o m m u n i c a t i o n 
with parents / carers 

•Praise and rewards 

•Use of modelling 
and examples 

•Timely feedback 

•Printing off revision 
materials. 

The explicit teaching 
of key vocabulary is 
also vital. Evidence 
s h o w s  t h a t 
v o c a b u l a r y 
knowledge is a 
p r e d i c t o r  o f 
achievement and is 
often related to socio

-economic status. 

Providing definitions, words in context, 
and exploring the language of exam 
questions in your subject are all useful 
strategies to improve vocabulary. 

As a form tutor high impact and 
effective strategies are likely to be: 

•Monitor attendance 

•Monitor and discuss behaviour / 
rewards 

•Encourage positive routines: correct 
uniform, equipment,  homework and 
revision organisation, attending library, 
etc. 

•Give students a regular responsibility 
or role within the form group. 
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If you have concerns 
about a student, 
complete a child 
protection referral 
form (White Form) 
and hand it to the 
DSL or Deputy DSL. 
It is vital that you 
hand it to the DSL in 
person! 
 
Use the flow charts 
by every telephone to 
help you decide. 
 
If the safeguarding 
team decide not to 
follow up the referral, 
they will let you 
know. 
 
All safeguarding 
concerns are acted 
upon by the DSL 
alongside the wider 
safeguarding team in 
school. Each case is 
kept ‘live’ by the 
team until we can 
confirm, working 
with external 
agencies, that the 
young person is safe. 
Each case is 
discussed formally by 
the safeguarding 
team every Tuesday 
after school (subject 
to confidentiality 
restrictions) so that 
we all agree the 
course of action is 
being followed at all 
times. 

Safeguarding—
First Steps in all 

Cases 

Supporting Disadvantaged students in your lessons 
Article by Mrs Sullivan - Assistant Headteacher 



Alongside increasing numbers of schools, The 
Friary School are aiming to achieving more of 
the Gatsby Benchmarks – the gold standard 
for effective careers provision. 

While not statutory, the eight benchmarks are 
based on research by the charitable Gatsby 
Foundation and form part of the government’s 
2 0 1 7  C a r e e r s 
Strategy. They are 
also built into the 
Department  for 
Education’s statutory 
guidance for schools 
(2018). 

In its annual State of 
the Nation report, 
the Careers and 
Enterprise Company 
( C E C )  –  t h e 
government body set 
up in 2015 to help link schools and colleges to 
employers – reports that 37 per cent of 
schools and colleges are now meeting at least 
half of the benchmarks. This is up from 20 per 
cent in 2018. 

Furthermore, seven per cent are meeting seven 
or all eight, up from two per cent last year. A 
total of 99 schools and colleges have achieved 
all eight, compared to 21 in 2018. 

The benchmarks are: 

· A stable careers programme. 

· Learning from career and labour market 
information. 

· Addressing the needs of each pupil. 

· Linking curriculum learning to careers. 

· Encounters with employers and 
employees. 

· Experiences of workplaces. 

· Encounters with further and higher 
education. 

· Personal guidance. 

Benchmarks 2 and 6 are being offered by 
almost half of schools (49 per cent), while 59 

per cent of schools 
are meeting the 
requirements for 
B e n c h m a r k  8 . 
Progress towards the 
b e n c h m a rk s  i s 
measured using an 
o n l i n e  s e l f -
evaluation tool called 
Compass.  

T h e  r e s e a r c h 
suggests that regular 
interactions with 

employers has a significant long-term impact 
on young people. They’re less likely to be 
unemployed, likely to earn more, and get 
better grades.  

We are delighted with the progress to date and 
want to see things continue to improve in the 
years ahead. To this end we have a 
comprehensive careers programme and all 
students complete aspirations questionnaires. 
We use these questionnaires to identify 
students at risk of becoming NEET and to 
tailor our provision to meet the needs of our 
students.  

If you want to see more of the plan ahead, you 
can look at our careers strategy on the website. 
If you would like to get more involved or if 
you are delivering something careers related in 
your departments, please get in touch. 

 

Towards the Gatsby Benchmarks: The Future of  
Careers Provision 

Article by Mrs Cain - Assistant Headteacher 
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Page 6 Self–Harm in Young People 
An overview and reminder of good practice 

^ĞůĨ-,Ăƌŵ�ĂŶĚ�͚�ĚǀĞƌƐŝƚǇ-ZĞůĂƚĞĚ�/ŶũƵƌŝĞƐ͛ 

dŚĞ�ŶƵŵďĞƌ�ŽĨ�ǇŽƵŶŐ�ƉĞŽƉůĞ�ĞƐƟŵĂƚĞĚ�ƚŽ�ƐĞůĨ-
ŚĂƌŵ�ŝƐ�ŚŝŐŚ͕�ĂŶĚ�ŽŶ�ƚŚĞ�ƌŝƐĞ͘�^ĞůĨ-ŚĂƌŵ�ŝƐ�ũƵƐƚ�ŽŶĞ�
ƚǇƉĞ�ŽĨ�ǁŚĂƚ�ŚĞĂůƚŚĐĂƌĞ�ƉƌŽĨĞƐƐŝŽŶĂůƐ�ƌĞĨĞƌ�ƚŽ�ĂƐ�
͚ĂĚǀĞƌƐŝƚǇ-ƌĞůĂƚĞĚ�ŝŶũƵƌŝĞƐ͛͗�ƚŚĞ�ƚĞƌŵ�ĂůƐŽ�ŝŶĐůƵĚĞƐ�
ŝŶũƵƌǇ�ƌĞůĂƚĞĚ�ƚŽ�ĂůĐŽŚŽů͕�ĚƌƵŐ�ƵƐĞ�Žƌ�ǀŝŽůĞŶĐĞ͘ 

,Žǁ�ĐŽŵŵŽŶ�ĂƌĞ�ĂĚǀĞƌƐŝƚǇ-ƌĞůĂƚĞĚ�ŝŶũƵƌŝĞƐ͍�dŚĞ�
ĂŶƐǁĞƌ�ŝƐ�ǁŽƌƌǇŝŶŐůǇ�ŚŝŐŚ͘�EĂƟŽŶĂůůǇ͕�ϰй�ŽĨ�Ăůů�
ĂĚŽůĞƐĐĞŶƚƐ�ǁŝůů�ŚĂǀĞ�ŚĂĚ�Ăƚ�ůĞĂƐƚ�ŽŶĞ�ĂĚŵŝƐƐŝŽŶ�
ĨŽƌ�ĂŶ�ĂĚǀĞƌƐŝƚǇ�ƌĞůĂƚĞĚ�ŝŶũƵƌǇ͘�dŚĂƚ͛Ɛ�ϭ�ŝŶ�Ϯϱ�–�
ŵŽƌĞ�ƚŚĂŶ�ϭ�ǇŽƵŶŐ�ƉĞƌƐŽŶ�ŝŶ�ĞǀĞƌǇ�ĐůĂƐƐƌŽŽŵ�ŝŶ�
�ŶŐůĂŶĚ͘� 

�ŶĚ�ƚŚŝƐ�ŝƐ�ŶŽƚ�ĞǀĞŶ�ƚŚĞ�ǁŚŽůĞ�ƉŝĐƚƵƌĞ͕�ďĞĐĂƵƐĞ�
ƚŚĞ�ĮŐƵƌĞ�ŽĨ�ϰй�ŝƐ�ďĂƐĞĚ�ƉƵƌĞůǇ�ŽŶ�ŚŽƐƉŝƚĂů�
ĂĚŵŝƐƐŝŽŶƐ͘�DĂŶǇ�ŵŽƌĞ�ǇŽƵŶŐ�ƉĞŽƉůĞ�ǁŝůů�ŚĂǀĞ�
ŐŽŶĞ�ƚŽ��ĐĐŝĚĞŶƚ�Θ��ŵĞƌŐĞŶĐǇ��ĞƉĂƌƚŵĞŶƚƐ�ĂŶĚ�
ŶŽƚ�ďĞĞŶ�ĂĚŵŝƩĞĚ͘��ŶĚ�ŵŽƌĞ�ƐƟůů�ǁŽƵůĚ�ŚĂǀĞ�
ďĞĞŶ�ŝŶũƵƌĞĚ�ďƵƚ�ŶŽƚ�ŐŽŶĞ�ƚŽ�ŚŽƐƉŝƚĂů�Ăƚ�Ăůů͘ 

tŚĂƚ�ŝƐ�^ĞůĨ-,Ăƌŵ�ĂŶĚ�ǁŚĂƚ�ƐŚŽƵůĚ�/�ďĞ�ůŽŽŬŝŶŐ�
ĨŽƌ͍ 

^ĞůĨ-ŚĂƌŵ�ŝƐ�ǁŚĞŶ�Ă�ƉĞƌƐŽŶ�ŚƵƌƚƐ�ƚŚĞŵƐĞůǀĞƐ�ĂƐ�Ă�
ǁĂǇ�ŽĨ�ĚĞĂůŝŶŐ�ǁŝƚŚ�ǀĞƌǇ�ĚŝĸĐƵůƚ�ĨĞĞůŝŶŐƐ͕�ƉĂŝŶĨƵů�
ŵĞŵŽƌŝĞƐ�Žƌ�ŽǀĞƌǁŚĞůŵŝŶŐ�ƐŝƚƵĂƟŽŶƐ�ĂŶĚ�
ĞǆƉĞƌŝĞŶĐĞƐ�ƚŚĂƚ�ĨĞĞů�ŽƵƚ�ŽĨ�ĐŽŶƚƌŽů͘�/ƚ�ĐĂŶ�ďĞ�ƚŚĞ�
ƚŚŝŶŐ�ƉĞŽƉůĞ�ƚƵƌŶ�ƚŽ�ǁŚĞŶ�ƚŚĞǇ�ĨĞĞů�ƚŚĞǇ�ŚĂǀĞ�ŶŽ�
ŽƚŚĞƌ�ŽƉƟŽŶ͘ 

tĂǇƐ�ŽĨ�ƐĞůĨ-ŚĂƌŵŝŶŐ�ĐĂŶ�ŝŶĐůƵĚĞ͗�ĐƵƫŶŐ͕�
ƉŽŝƐŽŶŝŶŐ͕�ŽǀĞƌ-�Žƌ�ƵŶĚĞƌ-ĞĂƟŶŐ͕�ďŝƟŶŐ͕�ƉŝĐŬŝŶŐ�Žƌ�
ƐĐƌĂƚĐŚŝŶŐ�Ăƚ�ƐŬŝŶ͕�ďƵƌŶŝŶŐ�ƐŬŝŶ͕�ŝŶƐĞƌƟŶŐ�ŽďũĞĐƚƐ�
ŝŶƚŽ�ďŽĚǇ͕�ŚŝƫŶŐ�ŽŶĞƐĞůĨ�Žƌ�ǁĂůůƐ͕�ŽǀĞƌĚŽƐŝŶŐ͕��
ĞǆĞƌĐŝƐŝŶŐ�ĞǆĐĞƐƐŝǀĞůǇ͕�ƉƵůůŝŶŐ�ŚĂŝƌ͕�ĂŶĚ�ŐĞƫŶŐ�ŝŶƚŽ�
ĮŐŚƚƐ͘ 

�ŶǇ�ĚŝĸĐƵůƚ�ĞǆƉĞƌŝĞŶĐĞ�ĐĂŶ�ĐĂƵƐĞ�ƐŽŵĞŽŶĞ�ƚŽ�ƐĞůĨ
-ŚĂƌŵ͘��ŽŵŵŽŶ�ƌĞĂƐŽŶƐ�ŝŶĐůƵĚĞ͗� 

ͻ�ƉƌĞƐƐƵƌĞƐ�Ăƚ�ƐĐŚŽŽů�Žƌ�ŚŽŵĞ�ͻ�ďƵůůǇŝŶŐ�ͻ�ƐĞǆƵĂů͕�
ƉŚǇƐŝĐĂů�Žƌ�ĞŵŽƟŽŶĂů�ĂďƵƐĞ�ͻ�ďĞƌĞĂǀĞŵĞŶƚ�ͻ�
ĐŽŶĨƵƐŝŽŶ�ĂďŽƵƚ�ƐĞǆƵĂůŝƚǇ�ͻ�ďƌĞĂŬĚŽǁŶ�ŽĨ�Ă�
ƌĞůĂƟŽŶƐŚŝƉ�ͻ�ĂŶ�ŝůůŶĞƐƐ�Žƌ�ŚĞĂůƚŚ�ƉƌŽďůĞŵ�ͻ�ůŽǁ�

ƐĞůĨ-ĞƐƚĞĞŵ�ͻ�ĂŶ�ŝŶĐƌĞĂƐĞ�ŝŶ�ƐƚƌĞƐƐ�ͻ�ĚŝĸĐƵůƚ�
ĨĞĞůŝŶŐƐ͕�ƐƵĐŚ�ĂƐ�ĚĞƉƌĞƐƐŝŽŶ͕�ĂŶǆŝĞƚǇ͕�ĂŶŐĞƌ�Žƌ�
ŶƵŵďŶĞƐƐ͘� 

/Ɛ�ŝƚ�ĂůǁĂǇƐ�ũƵƐƚ�Ă�ĐƌǇ�ĨŽƌ�ŚĞůƉ͍ 

^ŽŵĞƟŵĞƐ�ƉĞŽƉůĞ�ƚĂůŬ�ĂďŽƵƚ�ƐĞůĨ-ŚĂƌŵ�ĂƐ�
ĂƩĞŶƟŽŶ-ƐĞĞŬŝŶŐ͘�/ƚ͛Ɛ�ƚƌƵĞ�ƐŽŵĞ�ƉĞŽƉůĞ�ĚŽ�ŝƚ�ŝŶ�
ŽƌĚĞƌ�ƚŽ�ŚĂǀĞ�ƚŚĞŝƌ�ĚŝƐƚƌĞƐƐ�ĂĐŬŶŽǁůĞĚŐĞĚ�ĂŶĚ�
ƚĂŬĞŶ�ƐĞƌŝŽƵƐůǇ͘��Ƶƚ�Ă�ůŽƚ�ŽĨ�ƉĞŽƉůĞ�ŬĞĞƉ�ƚŚĞŝƌ�ƐĞůĨ-
ŚĂƌŵ�ƉƌŝǀĂƚĞ͕�ĂŶĚ�ŝƚ�ĐĂŶ�ďĞ�ƉĂŝŶĨƵů�ƚŽ�ŚĂǀĞ�ƚŚĞŝƌ�
ďĞŚĂǀŝŽƵƌ�ŵŝƐƵŶĚĞƌƐƚŽŽĚ�ŝŶ�ƚŚŝƐ�ǁĂǇ͘�/ƚ�ŝƐ�
ŝŵƉŽƌƚĂŶƚ�ƚŽ�ďĞ�ƉƌŽĨĞƐƐŝŽŶĂů͕�ƌĞƐƉĞĐƞƵů�ĂŶĚ�
ĞŵƉĂƚŚĞƟĐ�ǁŚĞŶ�ƚĂůŬŝŶŐ�ƚŽ�ƐŽŵĞŽŶĞ�ǁŚŽ�ŚĂƐ�;Žƌ�
ŵŝŐŚƚͿ�ƐĞůĨ-ŚĂƌŵ͘ 

,Žǁ�ŝƐ�ŝƚ�ƚƌĞĂƚĞĚ͍ 

hƐƵĂůůǇ�Ă�ƌĞĨĞƌƌĂů�ŝƐ�ŵĂĚĞ�ǀŝĂ�ƚŚĞ�'W�ƚŽ���D,^�Žƌ�
ŽƚŚĞƌ�ŵĞĚŝĐĂů�ƉƌŽĨĞƐƐŝŽŶĂůƐ͘�/ŶŝƟĂůůǇ͕�ƚŚĞǇ�ǁŝůů�ŚĞůƉ�
ƚŚĞ�ǇŽƵŶŐ�ƉĞƌƐŽŶ�ƚŽ�ŝĚĞŶƟĨǇ�ƚŚĞŝƌ�ƚƌŝŐŐĞƌƐ�ĨŽƌ�ƐĞůĨ-
ŚĂƌŵ�ĂŶĚ�ĞŶĐŽƵƌĂŐĞ�ƚŚĞŵ�ƚŽ�ƚƌǇ�ƐĞůĨ-ĚŝƐƚƌĂĐƟŽŶ�
ƚĂĐƟĐƐ͘� 

/Ŷ�ƚŚĞ�ůŽŶŐĞƌ�ƚĞƌŵ͕�ƚŚĞ�ǇŽƵŶŐ�ƉĞƌƐŽŶ�ǁŝůů�ďĞ�
ŚĞůƉĞĚ�ƚŚƌŽƵŐŚ�͚ƚĂůŬŝŶŐ�ƚƌĞĂƚŵĞŶƚƐ͛�;ƐƵĐŚ�ĂƐ�
ĐŽŐŶŝƟǀĞ�ďĞŚĂǀŝŽƵƌĂů�ƚŚĞƌĂƉǇͿ�ƚŽ�ŵĂŶĂŐĞ�ƚŚĞ�
ĨĞĞůŝŶŐƐ͕�ƐƵĐŚ�ĂƐ�ĂŶŐĞƌ͕�ĨƌƵƐƚƌĂƟŽŶ͕�ƐĂĚŶĞƐƐ͕�ĨĞĂƌ͕�
ŶĞĞĚ�ƚŽ�ĐŽŶƚƌŽů͕�ŶƵŵďŶĞƐƐ�Žƌ�ƐŚĂŵĞ͕�ǁŚŝĐŚ�ĂƌĞ�
ůĞĂĚŝŶŐ�ƚŽ�ƐĞůĨ-ŚĂƌŵ͘�^ƵƉƉŽƌƚ�ŐƌŽƵƉƐ�ĂůƐŽ�ƉůĂǇ�Ă�
ƌŽůĞ͕�ĂŶĚ�ƚŚĞƌĞ�ŝƐ�ƚƌĞĂƚŵĞŶƚ�ĨŽƌ�ƐĐĂƌƐ�ĐĂƵƐĞĚ�ďǇ�
ƐĞůĨ-ŚĂƌŵŝŶŐ͘ 

tŚĂƚ�ƐŚŽƵůĚ�/�ĚŽ͍ 

/Ĩ�Ă�ƐƚƵĚĞŶƚ�ŵĂŬĞƐ�Ă�ĚŝƐĐůŽƐƵƌĞ�ƚŚĂƚ�ƚŚĞǇ�Žƌ�
ƐŽŵĞŽŶĞ�ĞůƐĞ�ŚĂƐ�Žƌ�ŵŝŐŚƚ�ƐĞůĨ-ŚĂƌŵ͕�ĚŽŶ͛ƚ�ƉĂŶŝĐ͘�
&ŽůůŽǁ�ƚŚĞ�ƵƐƵĂů�ƐĂĨĞŐƵĂƌĚŝŶŐ�ƉƌŽĐĞĚƵƌĞƐ�-�ůŝƐƚĞŶ͕�
ƌĞĂƐƐƵƌĞ�;ǁŝƚŚŽƵƚ�ƉƌŽŵŝƐŝŶŐ�ĐŽŶĮĚĞŶƟĂůŝƚǇͿ�ĂŶĚ�
ŵĂŬĞ�ŶŽƚĞƐ͘�;/Ĩ�Ă�ƐƚƵĚĞŶƚ�ŝƐ�ĐŽŶƐŝĚĞƌŝŶŐ�ƐĞůĨ-
ŚĂƌŵŝŶŐ�ŝŵŵĞĚŝĂƚĞůǇ�ĚŽŶ͛ƚ�ůĞĂǀĞ�ƚŚĞŵ�
ƵŶĂƩĞŶĚĞĚ�ĂŶĚ�ƐĞĞŬ�ŚĞůƉ�ĨƌŽŵ�^^d�ĂŶĚͬŽƌ�Dƌ�
ZŽƐĞ�Žƌ�Dƌ�EĞĂůĞ͘Ϳ��ŽŵƉůĞƚĞ�ƚŚĞ�ĐŽŶĐĞƌŶ�ĨŽƌŵ—
ĐŽŵŵŽŶůǇ�ƌĞĨĞƌƌĞĚ�ƚŽ�ĂƐ�Ă�͚tŚŝƚĞ�&Žƌŵ͛�ĂŶĚ�ŚĂŶĚ�
ŝŶ�ƉƌŽŵƉƚůǇ�ƚŽ�ĞŝƚŚĞƌ�ŽĨ�ƚŚĞ��ĞƐŝŐŶĂƚĞĚ�
^ĂĨĞŐƵĂƌĚŝŶŐ�>ĞĂĚƐ͘ 



How many times have you said to a student ‘Speak to 
Student Support’, ‘Go to Student Support’ or thought 
‘I’ll need to speak to Student Support about that’? The 
answer is probably lots – and for a variety of different 
reasons – and this reflects the multi-faceted job that the 
Student Support Team (SST) do.  

It’s worth explaining how SST are organised. With the 
appointment of Mr Tweedie, there are four of them 
again, and each is attached to a House. Therefore, they 
become the primary pastoral worker for the students in 
that House, and assist the Head of House (and form 

tutors) with behavioural, attendance, social/emotional 
and academic issues. During teaching periods, SST are 
on a rota which generally means at each time one of 
them is:  a) On-Call and available to respond to Call 
Outs or other pressing issues; b) mentoring a student, or 
students; c) manning the KS3 Isolation Room, and d) in 
the SST Office, to answer queries and complete referral 
paperwork, etc.  

Members of SST have lunchtime duties each day. During 
form time a member of SST registers students who are 
late, and issues them with an appropriate sanction. SST 
also run the breaktime detentions which students who 
are late to school report to. SST also have key areas they 

focus on. For example: a) Mrs Wykes has a key 
responsibility for Looked After Children, and has 
additional time to mentor these students, keep in touch 
with carers and social workers, and prepare the 
paperwork for the termly PEP meetings. b) Miss 
Campion has the responsibility for overseeing the 
scheduling of detentions, ensuring students and parents 
are informed, and collating the work teachers have set in 
readiness. She also follow up if any student does not 
attend a detention. Collectively they have responsibility 
for liaising with outside agencies, and keeping our 
internal database of pastoral interventions up to date.  

SST will investigate reported incidents of behavioural 
and safeguarding concerns; this may involve conducting 
interviews, collecting statements, watching CCTV, 
occasionally searching students, and generally getting to 
the bottom of issues so that decisions can be made on 
appropriate next steps.  

About 15% of the school population receive additional 
support in some form. SST staff may have 10-14 
students they are each seeing regularly for structured 
mentoring; there will be still more students who require 
less formal support at key times – such as if they present 
themselves to the office in distress – or who need to be 
‘checked in on’ and monitored. Almost without 
exception, when students receive additional support 
from outside agencies, this has been organised by SST. 
This usually involves significant paperwork, convincing 
the students and their parents to consent (as they may 

well be reluctant), and may also involve lots of 
groundwork – access to some services may depend on a 
certain amount of support already in place within school.  

These agencies may include: Pathways (domestic 
violence); Intensive Prevention Service ( Tier 4 social 
work); LCM (volunteer mentors); School Nurse; 
CAMHS (mental health); Teen Spirit (engagement); Fun 
Club (engagement); Bridge Outreach (behaviour); Purple 
Stag (counselling); Dove (bereavement); Local Support 
Team (Tier 3 social work); Sickle Cell (Tier 2 social 
work); Malachie (emotion coaching and Early Help); T3 
(drug and alcohol misuse) and the Youth Offending 
Team (crime prevention).  

SST will routinely attend Child Protection meetings, in 
their various forms, for students in their House.  

There is a weekly Safeguarding meeting after school, 
which SST attend, alongside the Designated 
Safeguarding Lead (DSL), Deputy DSLs, Heads of 
House and SENCo. These meetings review all 
safeguarding concerns – ‘white forms’ and agree actions. 
White forms cannot be ‘closed’ without agreement of the 
group that appropriate measures have been taken.  

All students who are designated Child In Need, Looked 
After, or subject to a Child Protection Plan are discussed 
at the meeting, and any developments and required 
actions are considered. The views of SST are crucial to 
the success of these meetings because they often have 
the most detailed knowledge of the student, their family, 
contextual factors and relevant incidents.  
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�ďŽƵƚ�ϭϱй�ŽĨ�ƚŚĞ�ƐĐŚŽŽů�ƉŽƉƵůĂƟŽŶ�ƌĞĐĞŝǀĞ�ĂĚĚŝƟŽŶĂů�ƐƵƉƉŽƌƚ�ŝŶ�ƐŽŵĞ�ĨŽƌŵ͘� 

�ůů�ƉŽƚĞŶƟĂů�ƐĂĨĞƚǇ�ĐŽŶĐĞƌŶƐ�ĂƌĞ�ƚĂŬĞŶ�ƐĞƌŝŽƵƐůǇ�ĂŶĚ�ŚĂŶĚůĞĚ�ƉƌŽƉĞƌůǇ�ďǇ�ĚĞƐŝŐŶĂƚĞĚ�ŵĞŵďĞƌƐ�ŽĨ�ƐƚĂī͘� 
;KĨƐƚĞĚ͕�ϮϬϭϳ—�ĂďŽƵƚ�ƐĂĨĞŐƵĂƌĚŝŶŐ�Ăƚ�dŚĞ�&ƌŝĂƌǇͿ 



It’s time for our half-termly competition. Pit your wits 
against other Friary staff  to win a fabulous prize! 

If  you want to be in it to win it, simply answer the 
school-related trivia question opposite and return your 
entry to Mark Drury’s pigeon hole in the staff  room by 

Friday 17th January to be in with a chance. 

Good luck! 

Have you had a real 
‘lightbulb’ moment in the 

classroom? 
 

Have you been to some               
life-changing training that 

you simply have to tell 
everyone about? 

 
Send your article to 

mdrury@friaryschool.co.uk 

We need your 
articles! 

Training: the road ahead 
 

8 January -  Next Steps - Independent Learning 
 

9 January - CTP 6 - Behaviour and Engagement  
 

23 January - Next Steps - Role of the form tutor 
 

28 January - Optional T&L Twilight 1 
 

30 January - Next Steps - Effective Questioning 
  

6 February - Differentiation 
 
 

How many benchmarks make up 
the Gatsby Benchmarks? 

 

 

 

A. 8 

 

B.      7 

 

C.      39 

 

NAME: 

 

 

 

 


