
As we are now well into 
2020 and the Spring 
Term, we pass an 
important  milestone in 
our CPD programme. 

After a deliberately ‘front
-loaded’ Core Training 
Programme, from this 
point on there is much 
more freedom 
for colleagues to 
take ownership 
of their  own 
development. 

It can only be 
right that staff 
h a v e  t h e 
flexibility to take 
charge of their 
o w n  c a r e e r 
development and 
p r o f e s s i o n a l 
interests.  

CTP sessions 
have already covered key 
content on : 

· T h e  F r i a r y 
F r a m e w o r k 
( i n c l u d i n g 
approaches to 
SEN) 

· Assessment 

· Boys Achievement 

· KS3 Development 

· Pupil Premium  

· Behaviour and 
Engagment.  

 

Now it’s time for 
teachers to choose the 
combination of training 
and active observation 
that best suits them.   

There’s lots to choose 
from. 

There are Additional 
T w i l i gh t  Se s s i ons , 

including sessions on 
teaching students with 
A u t i s t i c  S p e c t r u m 
Disorders—delivered by 
the Autism Outreach 
Team—and teaching 
students with EAL. 

Other exciting options 
include Teaching and 
Learning Innovation 
Team observat ions 
(TALIT), or completion 
o f  T h e  F r i a r y 
Engagement Leadership 
Programme. 

Any of the Next Steps 
sessions may also be 
relevant (see page 6 of 
The Friary School 
T r a i n i n g  a n d 
D e v e l o p m e n t 
Programme). Some staff 
have already completed 
other authorised training, 

such as PGCE 
o r  S C I T T 
M e n t o r 
Training. 

So how do you 
choose? It may 
b e  w o r t h 
revisiting the 
developmental 
feedback  from 
l e s s o n 
observations and 
learning walks. It 
may be that you 
have a particular 
i n t e r e s t  t o 

explore, or skill you want 
to develop. It may be 
that getting into a 
colleague’s classroom 
and watching another 
confident practitioner at 
work, perhaps with a 
similar class to one of 
your own, is the best 
approach for you. 

As most staff will have 3 
hours’ worth of training 
to attend, it is of course 
possible to mix-and-
match different sessions  
- so it’s over to you. 
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The Friary CPD 
Programme 

· CTP Sessions are 
our core training 
meetings which all 
staff attend 

· There are six 
sessions during the 
course of the year 

· As well as these 
sessions, and the 
two Inset days, 
staff select 
additional training 
relevant to them 

· Each member of 
staff receives a 
CPD guide 
detailing possible 
training routes 
appropriate to 
their individual 
needs 
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The Library may officially be the 
‘Learning Resource Centre’, reflecting 
that students use the space for  
research and their homework too, but 
there’s no doubt that reading still lies 
at the heart of what we do.  
 
Accelerated Reader 
Weaker readers at KS3 have a 
dedicated library lesson. They read 
appropriate books and Accelerated 
Reader tracks their performance. 
(There’s a short online test after 
reading each book.) There’s a notice 
board celebrating students’ successes.  
 
Targeted Y7 students have additional 
interventions which take place during 
tutor time. Students read to myself and 
their sixth form reading buddies, and 
really benefit from this support. 
 
Events, Visits & Competitions 
Various competitions and events 
encouraging reading, such as Poetry 
Day (3rd October 2019) on the theme 
of ‘Truth’ which generated some 
brilliant entries. World Book Day (5th 
March 2020) will see student 
competitions and an author visit. Ben 
Davis will be in to talk to the Y7s 
about his latest book ‘What’s that in 
dog years?’  
 
Next month the school will participate 
in the Carnegie Medal Shadowing 
scheme—exciting details to come! 
 
Student Librarians  
This year has seen a new team of 
Student Librarians trained up. There 
are  now 8 from the sixth form and 23 
from Years 7-10. These students help 
on a rota basis during break and lunch. 
They’re trained to issue and return 
books, as well as steer library users in 
the right direction. 
 
Our Student Librarians also visited 
Peters Bookstore in Birmingham to 

choose new fiction titles. The money 
came from a fundraising page I set up 
and we had enough money to buy over 
40 books. I’m hoping to repeat this 
and take a different group of students 
to help choose new books. 
 
Reading Lists  
Since September we’ve added 50 new 
books to the library. Most of these are 
from the Year 7-9 reading lists which 
we have been actively promoting with 
parents and students.  
 
Indeed we’ve been very lucky to have 
several parents donate some good 
quality fiction books to the library.  
 
House Debates 
Students from every year group take 
part in the debates run in the library. 
Teams of four from each house debate 
against each other. External judges are 
invited to listen and score the debates 
with me. I add up the scores and 
produce certificates for all involved. 
Since September we’ve had Y9 
students debating the importance of 
learning another language; Y11 
students debating whether global 
warming is a myth; Y13 students 
debating whether universities founded 
on slavery profits should pay out 
reparations, and Y12 students debating 
whether the British Parliament is 
broken. It’s great to see the debates in 
action. 
 
The library is also a key component  in  
school Weekly Focus Quiz, and also 
for sixth formers preparing for their 
EPQ presentations. 
 
Other Reading Interventions 
I also work weekly with an EAL 
student to improve his English. I listen 
to him read and we discuss new words. 
He ’ s  supported  to  comple te 
workbooks to improve his grammar, 
punctuation and spelling. 
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Article by Mrs Cresswell - Librarian  · Amanda Spielman 
has spoken about 
arts subjects in 
schools. Schools are 
more willing to en-
courage children to 
do drama and music 
as a result of Of-
sted's new inspection 
regime, she said. Of-
sted launched its new 
curriculum-focused 
inspections to look 
more at music and 
performing arts, and 
applying the same 
levels of scrutiny that 
they would give to 
subjects such as 
English & maths. 

· A 3-year study of 
pupils aged 5-12 at 
schools across 3 US 
states has found that 
pupils spent longer 
concentrating in 
their lesson in classes 
where more praise 
was used. 

· Girls are more than 
twice as likely as 
boys to pass a GCSE 
in MFL a report sug-
gests. Just 38% of 
boys in England 
took a foreign lan-
guage at GCSE in 
2018, compared with 
about 50% of girls, a 
report for the British 
Council says. 

· One in four 11 to 15
-year-olds in Eng-
land have too little 
sleep, a World 
Health Organization 
study suggests. 



Page 3 What makes a good teacher? 
A summary of recent research 

tŚĂƚ�ŵĂŬĞƐ�Ă�ŐŽŽĚ�ƚĞĂĐŚĞƌ͍� 

ZĞƐĞĂƌĐŚ�ĂďŽƵƚ�ƚŚĞ�ƚƌĂŝƚƐ�ĂŶĚ�
ƚĂůĞŶƚƐ�ƚŚĂƚ�ŵĂŬĞ�ĨŽƌ�ĂŶ�ĞīĞĐƟǀĞ�
ƚĞĂĐŚĞƌ�ƚŚƌŽǁƐ�ƵƉ�ǀĂƌŝŽƵƐ�
ĐŽŶĐůƵƐŝŽŶƐ͘��dŚĞ�ĞĚƵĐĂƟŽŶĂů�
ďůŽŐŐĞƌ��ĚĂŵ�>ŽƉĞǌ�ǁƌŝƚĞƐ�ƉƵƉŝů�
ƌĞůĂƟŽŶƐŚŝƉƐ�ĂŶĚ�ďƵŝůĚŝŶŐ�
ƌĂƉƉŽƌƚ�ĂƌĞ�ƚŚĞ�ŬĞǇ�ŝŶŐƌĞĚŝĞŶƚƐ͕�
ĂŶĚ�ƚŚĞƌĞ�ŝƐ�ĂĐĂĚĞŵŝĐ�ƌĞƐĞĂƌĐŚ�
ƚŽ�ƐƵƉƉŽƌƚ�ƚŚŝƐ͘�dŚĞ�
ĞĚƵĐĂƟŽŶĂůŝƐƚ�dŽŵ�^ŚĞƌƌŝŶŐƚŽŶ͕�
ŽŶ�ƚŚĞ�ŽƚŚĞƌ�ŚĂŶĚ͕�ǁƌŝƚĞƐ�ƚŚĂƚ�
ŚŝŐŚ�ƋƵĂůŝƚǇ�ƋƵĞƐƟŽŶŝŶŐ�ŝƐ�ǁŚĂƚ�
ŵĂŬĞƐ�ŐŽŽĚ�ůĞƐƐŽŶƐ͕�ůĞĂƌŶŝŶŐ�ĂŶĚ�
ƚĞĂĐŚĞƌƐ��–�ĂďŽǀĞ�Ăůů�ĞůƐĞ͘ 

��ĨĞǁ�ǇĞĂƌƐ�ĂŐŽ�ǁĞ�ŵŝŐŚƚ�ŚĂǀĞ�
ƐĂŝĚ�Ă�ŐŽŽĚ�ƚĞĂĐŚĞƌ�ƚĞĂĐŚĞƐ�ƚŽ�Ă�
ƐƚƵĚĞŶƚ͛Ɛ�ƉƌĞĨĞƌƌĞĚ�ůĞĂƌŶŝŶŐ�ƐƚǇůĞ�
–�ĂůƚŚŽƵŐŚ�ƚŚŝƐ�ŚĂƐ�ĨĂůůĞŶ�ŽƵƚ�ŽĨ�
ĨĂƐŚŝŽŶ�ƌĞĐĞŶƚůǇ͘� 

^Ž�ŐĞƫŶŐ�Ă�ĐŽŶƐĞŶƐƵƐ�ŽŶ�ǁŚĂƚ�
ďĞŝŶŐ�Ă�ŐŽŽĚ�Žƌ�ĞīĞĐƟǀĞ�ƚĞĂĐŚĞƌ�
ĂĐƚƵĂůůǇ�/^�ĐĂŶ�ďĞ�ŚĂƌĚ�–�ǁĞ�
ĐĂŶŶŽƚ�ǁŚŽůůǇ�ƌĞůǇ�ŽŶ�KĨƐƚĞĚ�
ŝŶƐƉĞĐƚŽƌƐ͕�ǁŚĂƚ�^ƚƵĚĞŶƚ�y͛Ɛ�
ŵƵŵ�ƐĂǇƐ͕�Žƌ�ƚŚĞ�dǁŝƩĞƌŝŶŐƐ�ŽĨ�
ƐŽĐŝĂů�ŵĞĚŝĂ͘ 

�ĂƌĂŬ�ZŽƐĞŶƐŚŝŶĞ͛Ɛ�WƌŝŶĐŝƉůĞƐ�ŽĨ�
/ŶƐƚƌƵĐƟŽŶ�;ϮϬϭϮͿ�ŚĂǀĞ�ŐŽƩĞŶ�Ă�
ůŽƚ�ŽĨ�ĂƩĞŶƟŽŶ�ŝŶ�ƌĞĐĞŶƚ�ǇĞĂƌƐ͘�
,ŝƐ�ƉƌŝŶĐŝƉůĞƐ�ĂƌĞ�ďĂƐĞĚ�ĂƌŽƵŶĚ�
ƚŚĞ�ŵŽĚĞů�ŽĨ�ĞǆƉůŝĐŝƚ�ŝŶƐƚƌƵĐƟŽŶ͗ 

· �ĞŐŝŶ�Ă�ůĞƐƐŽŶ�ǁŝƚŚ�Ă�ƐŚŽƌƚ�
ƌĞǀŝĞǁ�ŽĨ�ƉƌĞǀŝŽƵƐ�ůĞĂƌŶŝŶŐ 

· WƌĞƐĞŶƚ�ŶĞǁ�ŵĂƚĞƌŝĂů�ŝŶ�
ƐŵĂůů�ƐƚĞƉƐ�ǁŝƚŚ�ƐƚƵĚĞŶƚ�
ƉƌĂĐƟĐĞ�ĂŌĞƌ�ĞĂĐŚ�ƐƚĞƉ 

· �ƐŬ�Ă�ůĂƌŐĞ�ŶƵŵďĞƌ�ŽĨ�

ƋƵĞƐƟŽŶƐ�ĂŶĚ�ĐŚĞĐŬ�ƚŚĞ�
ƌĞƐƉŽŶƐĞƐ�ŽĨ�Ăůů�ƐƚƵĚĞŶƚƐ 

· WƌŽǀŝĚĞ�ŵŽĚĞůƐ 

· 'ƵŝĚĞ�ƐƚƵĚĞŶƚƐ͛�ƉƌĂĐƟĐĞ 

· �ŚĞĐŬ�ĨŽƌ�ƐƚƵĚĞŶƚ�
ƵŶĚĞƌƐƚĂŶĚŝŶŐ 

· KďƚĂŝŶ�Ă�ŚŝŐŚ�ƐƵĐĐĞƐƐ�ƌĂƚĞ 

· WƌŽǀŝĚĞ�ƐĐĂīŽůĚƐ�ĨŽƌ�
ĚŝĸĐƵůƚ�ƚĂƐŬƐ 

· ZĞƋƵŝƌĞ�ĂŶĚ�ŵŽŶŝƚŽƌ�
ŝŶĚĞƉĞŶĚĞŶƚ�ƉƌĂĐƟĐĞ 

· �ŶŐĂŐĞ�ƐƚƵĚĞŶƚƐ�ŝŶ�ǁĞĞŬůǇ�
ĂŶĚ�ŵŽŶƚŚůǇ�ƌĞǀŝĞǁ͘ 

��ϮϬϭϰ�^ƵƩŽŶ�dƌƵƐƚ�ƌĞƉŽƌƚ�
ŝĚĞŶƟĮĞĚ�Ɛŝǆ�ĐŽŵŵŽŶ�
ĐŽŵƉŽŶĞŶƚƐ�ƚŚĂƚ�ĐŽŶƐƟƚƵƚĞ�ŐŽŽĚ�
ƋƵĂůŝƚǇ�ƚĞĂĐŚŝŶŐ͘�/Ŷ�ŽƌĚĞƌ�ŽĨ�
ĞīĞĐƟǀĞŶĞƐƐ͕�ƚŚĞǇ�ĂƌĞ͗ 

1. WĞĚĂŐŽŐŝĐĂů�ĐŽŶƚĞŶƚ�
ŬŶŽǁůĞĚŐĞ�–�ƚĞĂĐŚĞƌƐ�ǁŚŽ�
ŚĂǀĞ�Ă�ĚĞĞƉ�ŬŶŽǁůĞĚŐĞ�ŽĨ�
ƚŚĞŝƌ�ƐƵďũĞĐƚ� 

2. YƵĂůŝƚǇ�ŽĨ�ŝŶƐƚƌƵĐƟŽŶ�–�
ĞīĞĐƟǀĞ�ƚĞĂĐŚŝŶŐ�ĂŶĚ�
ĂƐƐĞƐƐŵĞŶƚ�ŵĞƚŚŽĚƐ� 

3. �ůĂƐƐƌŽŽŵ�ĐůŝŵĂƚĞ�–�
ĐƌĞĂƟŶŐ�Ă�ĐůĂƐƐƌŽŽŵ�ƚŚĂƚ�
ƐƚƌĞƚĐŚĞƐ�ƐƚƵĚĞŶƚƐ�ǁŚŝůĞ�
ƌĞĐŽŐŶŝƐŝŶŐ�ƚŚĞŝƌ�ƐĞůĨ-ǁŽƌƚŚ� 

4. �ůĂƐƐƌŽŽŵ�ŵĂŶĂŐĞŵĞŶƚ�–�
Ă�ƚĞĂĐŚĞƌ͛Ɛ�ĂďŝůŝƚǇ�ƚŽ�ŵĂŬĞ�
ƵƐĞ�ŽĨ�ůĞƐƐŽŶ�ƟŵĞ�ĂŶĚ�
ƌĞƐŽƵƌĐĞƐ� 

5. dĞĂĐŚĞƌ�ďĞůŝĞĨƐ�–�ǁŚǇ�
ƚĞĂĐŚĞƌƐ�ĂĚŽƉƚ�ƉĂƌƟĐƵůĂƌ�
ƉƌĂĐƟĐĞƐ�ĂŶĚ�ƚŚĞ�ƉƵƌƉŽƐĞƐ�
ƚŚĞǇ�Ăŝŵ�ĨŽƌ� 

6. WƌŽĨĞƐƐŝŽŶĂů�ďĞŚĂǀŝŽƵƌƐ�–�
ŚŽǁ�ƚĞĂĐŚĞƌƐ�ƌĞŇĞĐƚ�ŽŶ�
ƚŚĞŝƌ�ŽǁŶ�ĚĞǀĞůŽƉŵĞŶƚ͕�
ƐƵƉƉŽƌƚ�ĐŽůůĞĂŐƵĞƐ͕�ĂŶĚ�
ĞŶŐĂŐĞ�ǁŝƚŚ�ƉĂƌĞŶƚƐ͘ 

^ƚƵĚŝĞƐ�ůŝŬĞ�ƚŚĞƐĞ�ĐĂŶ�ďĞ�
ĞǆƚƌĞŵĞůǇ�ƵƐĞĨƵů͕�ĂůƚŚŽƵŐŚ�ƚŚĞǇ�
ƚĞŶĚ�ƚŽ�ĨŽĐƵƐ�ŽŶ�ƚŚĞ�͚ŶƵƚƐ�ĂŶĚ�
ďŽůƚƐ͛�ŽĨ�ƚĞĂĐŚŝŶŐ�–�ƚŚĞ�
ƉƌŽĨĞƐƐŝŽŶĂů�ƚŽŽůƐ�–�ǁŚŝĐŚ�ĐĂŶ�
ŵĂŬĞ�ƚĞĂĐŚĞƌƐ�ƐĞĞŵ�ŵŽƌĞ�ƌŽďŽƚ�
ƚŚĂŶ�ŚƵŵĂŶ͘� 

/ŶƚĞƌĞƐƟŶŐůǇ͕�Ă�ƌĞĐĞŶƚ�ŵĞƚĂ-
ĂŶĂůǇƐŝƐ�ƉƵƚ�ƚŚĞ�ĨŽĐƵƐ�ďĂĐŬ�ŽŶ�Ă�
ƚĞĂĐŚĞƌ͛Ɛ�ƉĞƌƐŽŶĂůŝƚǇ�ĂŶĚ�
ĞīĞĐƟǀĞŶĞƐƐ͘�dŚĞǇ�ĨŽƵŶĚ�ƚŚĂƚ�
ƚŚĞ�ĨŽůůŽǁŝŶŐ�ƉĞƌƐŽŶĂůŝƚǇ�ƚƌĂŝƚƐ�
ŵĂĚĞ�ƚŚĞ�ŵŽƐƚ�ŝŵƉĂĐƚ͗�
ĞǆƚƌĂǀĞƌƐŝŽŶ͕�ĐŽŶƐĐŝĞŶƟŽƵƐŶĞƐƐ͕�
ĞŵŽƟŽŶĂů�ƐƚĂďŝůŝƚǇ͕�ŽƉĞŶŶĞƐƐ�
ĂŶĚ�ĂŐƌĞĞĂďůĞŶĞƐƐ͘� 

^Ž�ƉĞƌŚĂƉƐ�ƐŽŵĞ�ŐŽŽĚ�ƚĞĂĐŚĞƌƐ�
ĂƌĞ�ŝŶĚĞĞĚ�͚ďŽƌŶ͕�ŶŽƚ�ŵĂĚĞ͕͛�ĂƐ�
ƚŚĞ�ŽůĚ�ĂĚĂŐĞ�ŐŽĞƐ͕�ĂŶĚ�ďĞŶĞĮƚ�
ĨƌŽŵ�ƚŚĞ�ŝŶŶĂƚĞ�ĂĚǀĂŶƚĂŐĞƐ�ŽĨ�
ƚŚĞŝƌ�ƉĞƌƐŽŶĂůŝƚǇ͘���Ƶƚ�ŝĨ�ǁĞ�
ĚŝĚŶ͛ƚ�ĐŽŶƟŶƵĞ�ďĞůŝĞǀĞ�ƚŚĂƚ�ĂŶ�
ŝŶĚŝǀŝĚƵĂů͛Ɛ�ƐŬŝůůƐ�ĐŽƵůĚ�ďĞ�ŚŽŶĞĚ�
ĂŶĚ�ƚŚĞŝƌ�ƉƌĂĐƟĐĞ�ŝŵƉƌŽǀĞĚ͕�ǁĞ�
ĐŽƵůĚ�ŚĂƌĚůǇ�ĐĂůů�ŽƵƌƐĞůǀĞƐ�
ĞĚƵĐĂƟŽŶĂůŝƐƚƐ͕�ĐŽƵůĚ�ǁĞ͍ 



How do you use questioning in your 
lessons? 

Good practice is likely to include: 

· T a r g e t i n g 
individuals – 
a n 
opportunity 
to stretch the 
most able 

· R a n d o m l y 
s e l e c t i n g 
students (no 
hands up) – 
to keep them 
all alert! 

· Asking open 
questions – 
a l l o w i n g 
opportunities 
for further discussion 

· Encouraging developed answers 
– asking how, why, what 
about…? 

· Using thinking time – allowing all 
students to process the question. 

Closed questions can be useful; 
however, they are not great at 
facilitating the use of thinking skills, 
encouraging talking or eliciting much 
understanding.  

Open questions are more likely to do 
this and thus improve learning. 

Questioning Using Blooms 

Research shows that the majority of 
questions asked of students come from 
the understand and remember strands. 

This is simply factual recall questions, 
which tend to be closed. 

However, lower order questions can 
often be reshaped quite easily to stretch 
and challenge students with higher 
order thinking. 

Have a go at identifying three lower 
order, knowledge-based questions that 
you have asked in a recent lesson, and 
have a go an rewording them 

‘What event made 
Martin Luther King 
f a m o u s ? ’  c o u l d 
become ‘How did 
MLK  become a noted 
civil rights leader?’   

P o s e ,  P a u s e , 
Pounce, Bounce 

This is a well-know 
technique for getting 
the most of out of a 
good central question: 

Pose: ask the students 
a question 

Pause: allow the students some thinking 
time to prepare their response. 

Pounce: select a student to answer the 
question. 

Bounce: select another student to 
develop the answer further, or to 
provide an alternative opinion, etc. 

Teach Me, Tell Me cards 

Questioning doesn’t always have to be 
focused around the teacher. 

Teach Me, Tell Me cards are a great 
way of encouraging students to work 
together to come up with the best 
answers.  

This is simple to model and puts the 
onus on the students.  

Students each get a question card. A 
model answer is provided. Students 
pose their question to another student 
and coach them on how to answer. 
They then swap cards. They can then 
find a new person to teach what they 
have just learnt. 
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If you have concerns 
about a student, 
complete a child 
protection referral 
form (White Form) 
and hand it to the 
DSL or Deputy DSL. 
It is vital that you 
hand it to the DSL in 
person! 
 
Use the flow charts 
by every telephone to 
help you decide. 
 
If the safeguarding 
team decide not to 
follow up the referral, 
they will let you 
know. 
 
All safeguarding 
concerns are acted 
upon by the DSL 
alongside the wider 
safeguarding team in 
school. Each case is 
kept ‘live’ by the 
team until we can 
confirm, working 
with external 
agencies, that the 
young person is safe. 
Each case is 
discussed formally by 
the safeguarding 
team every Tuesday 
after school (subject 
to confidentiality 
restrictions) so that 
we all agree the 
course of action is 
being followed at all 
times. 

Safeguarding—
First Steps in all 

Cases 

Improving Questioning in the Classroom 
Article by Miss Cresswell - Head of Sixth Form 



This is the true story of a girl who opened a 
magic door and found herself in a mystical new 
world known as “THE MIDLANDS”.  

She left a job of 3 years at an “Ofsted Outstanding” 
school in the fringe of London, teaching English 
(alongside a myriad of subjects that had been 
collected by an inability to say “no”). Somewhat 
frazzled, she tried to acclimatise to this new world 
by learning the new language (mardy and cob); 
adjusting to a new pace of walking and driving; 
swapping of abbreviations (PALC = HOH, DD= 
DC etc.); learning the intricate seating arrangements 
in the theatre and sixth form centre.  

Despite so many changes she was shocked to find 
how well things were run:  Schemes of work existed 
(with documents and shared resources to help); 
assessments were planned in advance and the 
assessment calendar adhered to; there were marking 
and behaviour policies that benefited both students 
and staff; there was a framework used across the 
school that aided planning and student progress.  

Suddenly the multiple lockdown procedures, 
children punching teachers, cutting of arts 
programmes, parents assaulting teachers, 60-in-a-
class teaching, and sixth formers teaching Spanish, 
(to name a few!) were all thrown into a stark new 
light, exposing just how blinded she had been…
________________________________________ 

I am delighted to have joined the Friary English 
department as of September. I have been 
particularly impressed by the levels of modesty, 
humility and determination to continue improving 
from a school so highly ranked in Staffordshire.  

On paper, the two schools are fairly similar in intake 
but their efficiency and effectiveness could not be 
further apart.  

Thinking about what the main differences were, and 
without insulting my previous school, I have made a 
short list of what the Friary does so well as they are 
things you may not realise other schools do not 
have or do:  

· The simple format of an observation sheet 
(complementing the Friary Framework), 
forewarning of observations and actual 
observation feedback showed the 
commitment to maintaining high standards of 

teaching without shaming teachers. 

· A marking policy that works across 
departments and is clear to follow without 
drowning teachers in unnecessary extra work.  

· Assessment timelines that inform and aid the 
SOW and helps judge students’ progress.  

· A CPD programme that is organised and 
effective to aid teaching, and not a time for 
moaning and shaming individuals.  

· The onus on parents to take their part in 
raising their young people and protecting 
teachers from abusive parents.  

· TAs who are not only incredibly talented at 
getting the most out of the children they work 
with but supporting and working alongside 
staff to make the lessons valuable.  

· The FRIARY ethic and PSHE curriculum that 
is reflected in every aspect of the school and 
sparks an interest in the world around them. 

· Artwork and displays that are maintained and 
important to school life. 

· An English department that even the most 
wonderful dreams would fall short of. 

The list could go on and on, and the more time I 
spend sharing in the Friary’s efforts the more I am 
sure will come to light.  

So thank you for welcoming me so quickly. It is 
such a pleasure to be part of a team that works 
tirelessly to improve, despite already being pretty 
incredible.  

 

From London to Lichfield: 
A different perspective 

Article by Abigail Wright - English Teacher 
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Page 6 Supporting Students’ Mental Health 
An overview and reminder of good practice 

DĞŶƚĂů�,ĞĂůƚŚ�ŝƐ�Ă��ƉĞƌƐŽŶ͛Ɛ�ĐŽŶĚŝƟŽŶ�ǁŝƚŚ�ƌĞŐĂƌĚ�
ƚŽ�ƚŚĞŝƌ�ŵĞŶƚĂů�ĂŶĚ�ĞŵŽƟŽŶĂů�ǁĞůů-ďĞŝŶŐ͘ 

DĞŶƚĂů�,ĞĂůƚŚ�ƉƌŽďůĞŵ�ĂŶĚ�ǇŽƵŶŐ�ƉĞŽƉůĞ 

DĞŶƚĂů�ŚĞĂůƚŚ�ƉƌŽďůĞŵƐ�ĂīĞĐƚ�ĂďŽƵƚ�ϭ�ŝŶ�ϭϬ�
ĐŚŝůĚƌĞŶ�ĂŶĚ�ǇŽƵŶŐ�ƉĞŽƉůĞ͘�dŚĞǇ�ŝŶĐůƵĚĞ�
ĚĞƉƌĞƐƐŝŽŶ͕�ĂŶǆŝĞƚǇ�ĂŶĚ�ĐŽŶĚƵĐƚ�ĚŝƐŽƌĚĞƌ͕�ĂŶĚ�ĂƌĞ�
ŽŌĞŶ�Ă�ĚŝƌĞĐƚ�ƌĞƐƉŽŶƐĞ�ƚŽ�ǁŚĂƚ�ŝƐ�ŚĂƉƉĞŶŝŶŐ�ŝŶ�
ƚŚĞŝƌ�ůŝǀĞƐ͘ 

dŚĞ�ĞŵŽƟŽŶĂů�ǁĞůůďĞŝŶŐ�ŽĨ�ĐŚŝůĚƌĞŶ�ŝƐ�ũƵƐƚ�ĂƐ�
ŝŵƉŽƌƚĂŶƚ�ĂƐ�ƚŚĞŝƌ�ƉŚǇƐŝĐĂů�ŚĞĂůƚŚ͘�'ŽŽĚ�ŵĞŶƚĂů�
ŚĞĂůƚŚ�ĂůůŽǁƐ�ĐŚŝůĚƌĞŶ�ĂŶĚ�ǇŽƵŶŐ�ƉĞŽƉůĞ�ƚŽ�
ĚĞǀĞůŽƉ�ƚŚĞ�ƌĞƐŝůŝĞŶĐĞ�ƚŽ�ĐŽƉĞ�ǁŝƚŚ�ǁŚĂƚĞǀĞƌ�ůŝĨĞ�
ƚŚƌŽǁƐ�Ăƚ�ƚŚĞŵ�ĂŶĚ�ŐƌŽǁ�ŝŶƚŽ�ǁĞůů-ƌŽƵŶĚĞĚ͕�
ŚĞĂůƚŚǇ�ĂĚƵůƚƐ͘ 

tŚĂƚ�ĐĂŶ�ŚĂƉƉĞŶ�ĂŶĚ�ŚŽǁ�ƚŽ�ƌĞƐƉŽŶĚ 

�ŚŝůĚŚŽŽĚ�ĂŶĚ�ƚĞĞŶĂŐĞ�ǇĞĂƌƐ�ĂƌĞ�Ă�ƟŵĞ�ǁŚĞŶ�
ǇŽƵŶŐ�ƉĞŽƉůĞ�ĂƌĞ�ĐŚĂŶŐŝŶŐ�ƌĂƉŝĚůǇ͘�dŚĞǇ�ŽŌĞŶ�
ŚĂǀĞ�ƚŽ�ĐŽƉĞ�ǁŝƚŚ�ŵĂŶǇ�ĚŝīĞƌĞŶƚ�ƐŝƚƵĂƟŽŶƐ�ĂŶĚ�
ƵŶĨĂŵŝůŝĂƌ�ĐŚĂůůĞŶŐĞƐ�ůŝŬĞ�ĞǆĂŵƐ͕�ƌĞůĂƟŽŶƐŚŝƉƐ�ĂŶĚ�
ƚŚĞ�ŽƚŚĞƌ�ƉƌĞƐƐƵƌĞƐ�ŽĨ�ŐƌŽǁŝŶŐ�ƵƉ͘ 

dŚĞǇ�ŵŝŐŚƚ�ĞǆƉƌĞƐƐ�ĨĞĞůŝŶŐƐ�ƚŚƌŽƵŐŚ�ďĞŝŶŐ�ŵŽŽĚǇ͕�
ŐĞƫŶŐ�ŝŶ�ƚƌŽƵďůĞ�Ăƚ�ƐĐŚŽŽů�Žƌ�Ăƚ�ŚŽŵĞ�Žƌ�ďǇ�
ďĞĐŽŵŝŶŐ�ĂŶŐƌǇ�ĞĂƐŝůǇ͘�^ŽŵĞ�ƉĞŽƉůĞ�ĂůƐŽ�ŐĞƚ�ŽĚĚ�
ĂĐŚĞƐ�ĂŶĚ�ƉĂŝŶƐ�ƚŚĂƚ�ĐĂŶ�ŚĂƉƉĞŶ�ǁŚĞŶ�ƚŚĞǇ͛ƌĞ�ŶŽƚ�
ĂďůĞ�ƚŽ�ƐĂǇ�ǁŚĂƚ�ƚŚĞǇ͛ƌĞ�ĨĞĞůŝŶŐ͘ 

/Ĩ�ǇŽƵŶŐ�ƉĞŽƉůĞ�ĂƌĞ�ĂďůĞ�ƚŽ�ĐĂƌƌǇ�ŽŶ�ƚŚĞŝƌ�ƵƐƵĂů�ůŝĨĞ�
ĂŶĚ�ĚŽŶ͛ƚ�ĞǆƉĞƌŝĞŶĐĞ�ůĂƐƟŶŐ�ƵŶƉůĞĂƐĂŶƚ�ĨĞĞůŝŶŐƐ͕�
ƚŚĞ�ďĞƐƚ�ŚĞůƉ�ŝƐ�ĨŽƌ�ƉĂƌĞŶƚƐ͕�ƌĞůĂƟǀĞƐ�Žƌ�ĨƌŝĞŶĚƐ�ƚŽ�
ďĞ�ĂǀĂŝůĂďůĞ�ƚŽ�ůŝƐƚĞŶ͕�ƚŽ�ƚĂůŬ�ƚŚŝŶŐƐ�ƚŚƌŽƵŐŚ�ĂŶĚ�ƚŽ�
ƐƵƉƉŽƌƚ�ƚŚĞŵ�ǁŚĞƌĞ�ƚŚĞǇ�ĐĂŶ͘  

KĐĐĂƐŝŽŶĂůůǇ͕�ƚŚĞŝƌ�ĨĞĞůŝŶŐƐ�Žƌ�ŵŽŽĚ�ŵĂǇ�ďĞ�ƐŽ�
ĞǆƚƌĞŵĞ�Žƌ�ƵƉƐĞƫŶŐ�ƚŚĂƚ�ƚŚĞǇ�ŶĞĞĚ�ƵƌŐĞŶƚ�ŚĞůƉ͘�/Ĩ�
ƚŚĞǇ͛ƌĞ�ƐĞůĨ-ŚĂƌŵŝŶŐ͕�ƌƵŶŶŝŶŐ�ĂǁĂǇ͕�Žƌ�ƐĂǇŝŶŐ�ƚŚĞǇ�
ŶŽ�ůŽŶŐĞƌ�ǁĂŶƚ�ƚŽ�ŐŽ�ŽŶ�ůŝǀŝŶŐ�ƚŚĞŶ�ƚŚĞǇ�ŵĂǇ�ŶĞĞĚ�
ŝŵŵĞĚŝĂƚĞ�ƐƵƉƉŽƌƚ͘� 

WƌĞǀĞŶƟŽŶ 

dŚŝŶŐƐ�ƚŚĂƚ�ĐĂŶ�ŚĞůƉ�ŬĞĞƉ�ĐŚŝůĚƌĞŶ�ĂŶĚ�ǇŽƵŶŐ�

ƉĞŽƉůĞ�ŵĞŶƚĂůůǇ�ǁĞůů�ŝŶĐůƵĚĞ͗ 

· ďĞŝŶŐ�ŝŶ�ŐŽŽĚ�ƉŚǇƐŝĐĂů�ŚĞĂůƚŚ͕�ĞĂƟŶŐ�Ă�
ďĂůĂŶĐĞĚ�ĚŝĞƚ�ĂŶĚ�ŐĞƫŶŐ�ƌĞŐƵůĂƌ�ĞǆĞƌĐŝƐĞ 

· ŚĂǀŝŶŐ�ƟŵĞ�ĂŶĚ�ƚŚĞ�ĨƌĞĞĚŽŵ�ƚŽ�ƉůĂǇ͕�
ŝŶĚŽŽƌƐ�ĂŶĚ�ŽƵƚĚŽŽƌƐ 

· ďĞŝŶŐ�ƉĂƌƚ�ŽĨ�Ă�ĨĂŵŝůǇ�ƚŚĂƚ�ŐĞƚƐ�ĂůŽŶŐ�ǁĞůů�
ŵŽƐƚ�ŽĨ�ƚŚĞ�ƟŵĞ 

· ƚĂŬŝŶŐ�ƉĂƌƚ�ŝŶ�ůŽĐĂů�ĂĐƟǀŝƟĞƐ�ĨŽƌ�ǇŽƵŶŐ�
ƉĞŽƉůĞ͘ 

�ƵŝůĚŝŶŐ�ƌĞƐŝůŝĞŶĐĞ 

WŽƚĞŶƟĂů�ƐŽƵƌĐĞƐ�ŽĨ�ƌĞƐŝůŝĞŶĐĞ�ĐŽƵůĚ�ŝŶĐůƵĚĞ͗ 

· ,ĞůƉŝŶŐ�ĞĂĐŚ�ŽƚŚĞƌ�ĂŶĚ�ĂƐŬŝŶŐ�ĨŽƌ�ŚĞůƉ 

· ZĞŵĂŝŶŝŶŐ�ŚŽƉĞĨƵů 

· ,ĂǀŝŶŐ�Ă�ƉůĂŶ�ƚŽ�ŵŽǀĞ�ĨŽƌǁĂƌĚ 

· �ĞƚĞƌŵŝŶĂƟŽŶ 

· �ĐĐĞƉƟŶŐ�ƚŚĂƚ�ƚŚŝŶŐƐ�ĚŽŶ͛ƚ�ĂůǁĂǇƐ�ŐŽ�ƚŽ�ƉůĂŶ�
ĂŶĚ�ĂĚũƵƐƟŶŐ�ŐŽĂůƐ 

^ƵƉƉŽƌƚ 

�ƚ�ĂŶǇ�ŽŶĞ�ƟŵĞ�ďĞƚǁĞĞŶ�ϭϮϬ-ϭϰϬ�ƐƚƵĚĞŶƚƐ�ŝŶ�
ƐĐŚŽŽů�ĂĐĐĞƐƐ�Ă�ǀĂƌŝĞƚǇ�ŽĨ�ƐƵƉƉŽƌƚ͕�ŝŶĐůƵĚŝŶŐ͗ 

�ĂƌůǇ�,ĞůƉ͕�&ĂŵŝůǇ�^ƵƉƉŽƌƚ�ĂŶĚ�/ŶƚĞŶƐŝǀĞ�
WƌĞǀĞŶƟŽŶ�^ĞƌǀŝĐĞ�;Ăůů�ƚǇƉĞƐ�ŽĨ�ƐŽĐŝĂů�ǁŽƌŬͿ͖�
WĂƚŚǁĂǇƐ�;ĚŽŵĞƐƟĐ�ǀŝŽůĞŶĐĞͿ͖��ƌŝĚŐĞ�KƵƚƌĞĂĐŚ͖�
��D,^͖�z�^�;zŽƵƚŚ��ŵŽƟŽŶĂů�^ƵƉƉŽƌƚͿ͖�DĂůĂĐŚŝĞ�
ĂŶĚ�WƵƌƉůĞ�^ƚĂŐ�;ĐŽƵŶƐĞůůŝŶŐͿ͖�zŽƵƚŚ�KīĞŶĚŝŶŐ�
^ĞƌǀŝĐĞƐ͖�dϯ�;ĂůĐŽŚŽů�ĂŶĚ�ƐƵďƐƚĂŶĐĞ�ŵŝƐƵƐĞͿ͖�
DŝĚůĂŶĚ�WƐǇĐŚŽůŽŐǇ͖�^ĐŚŽŽů�EƵƌƐĞ͖��ƵƟƐŵ�
KƵƚƌĞĂĐŚ͖�>ŝĐŚĮĞůĚ��ŽŵŵƵŶŝƚǇ�DĞŶƚŽƌƐ͖�>���
^ƵƉƉŽƌƚ͘ 

KŶ�ƚŽƉ�ŽĨ�ƚŚŝƐ�ƚŚĞƌĞ�ŝƐ�ĚĂǇ-ƚŽ-ĚĂǇ�ƐƵƉƉŽƌƚ�ĨƌŽŵ�Ăůů�
ƐƚĂī͕�ŝŶĐůƵĚŝŶŐ�^ƚƵĚĞŶƚ�^ƵƉƉŽƌƚ�DĞŶƚŽƌŝŶŐ 

KƚŚĞƌ�ŽŶŐŽŝŶŐ�ƐƵƉƉŽƌƚ�ŝŶĐůƵĚĞƐ͗�&ŽĐƵƐ�tĞĞŬƐ͕�
W,^�͕��ǆƚƌĂ-�ƵƌƌŝĐƵůĂƌ�ƉƌŽŐƌĂŵŵĞ͕��ĐĂĚĞŵŝĐ�
DĞŶƚŽƌŝŶŐ͕�ZĞǁĂƌĚƐ͕�>ĞĂƌŶŝŶŐ�,Ƶď͕��ĂƌĞĞƌƐ�
�ĚǀŝƐĞ͕�ŽƵƌ��-^ĂĨĞƚǇ�DĂƌŬ͕�ĞƚĐ͘ 



tĞ�ƐƚĂƌƚĞĚ�ƚŚŝƐ�ǇĞĂƌ�ŽŶ�Ă�ŚŝŐŚ�ŶŽƚĞ�ŚĂǀŝŶŐ�
ĂĐŚŝĞǀĞĚ�ŐŽŽĚ�ƌĞƐƵůƚƐ�ŝŶ�ƚŚĞ�ƐƵŵŵĞƌ�ĨŽƌ�zϭϭ͘�

,ŽǁĞǀĞƌ�ƚŚŝƐ�ǁĂƐ�ƐŽŽŶ�ĨŽƌŐŽƩĞŶ�ĂƐ�ŝƚ�ĚĂǁŶĞĚ�ŽŶ�

ŵĞ�ƚŚĂƚ�/�ŚĂĚ�ĐŚŽƐĞŶ�ĂŶ�ŝŶĐƌĞĚŝďůǇ�ĚŝĸĐƵůƚ�
ŵƵƐŝĐĂů�ĨŽƌ�ƚŚĞ�ǁŚŽůĞ�ƐĐŚŽŽů�ƉƌŽĚƵĐƟŽŶ�ƚŚŝƐ�ǇĞĂƌ͖�

dŚĞ�tŝŶĚ�ŝŶ�ƚŚĞ�tŝůůŽǁƐ�ƐŽƵŶĚƐ�ŐĞŶƚůĞ�ĂŶĚ�
ƉĞĂĐĞĨƵů�ďƵƚ�ƚŚĞ�ƌĞĂůŝƚǇ�ŽĨ�ĐƌĞĂƟŶŐ�ƐĐĞŶĞƐ�

ŝŶǀŽůǀŝŶŐ�ďŽĂƚƐ�ŽŶ�ƌŝǀĞƌƐ͕�ŐǇƉƐǇ�ĐĂƌĂǀĂŶƐ͕�ĐĂƌ�
ĐƌĂƐŚĞƐ͕�ƚƌĂŝŶ�ĐŚĂƐĞƐ�ĂŶĚ�ĂŶ�ĂĞƌŽƉůĂŶĞ�ŇǇ�ƉĂƐƚ�

ŬĞƉƚ�ŵĞ�ƵƉ�Ăƚ�ŶŝŐŚƚ�ƚŚƌŽƵŐŚŽƵƚ�EŽǀĞŵďĞƌ͊�KŶ�

ƚŚĞ�ƉůƵƐ�ƐŝĚĞ�/�ĚŝĚ�ůŽƐĞ�ŚĂůĨ�Ă�ƐƚŽŶĞ�ũƵƐƚ�ďĞĨŽƌĞ�
�ŚƌŝƐƚŵĂƐ͕�ǁŚŝĐŚ�ǁĂƐ�ŶŝĐĞ͘ 

�ŌĞƌ�ŵƵĐŚ�ǁĞĞƉŝŶŐ�ĂŶĚ�ŐŶĂƐŚŝŶŐ�ŽĨ�ƚĞĞƚŚ�ŝƚ�
ƚƵƌŶĞĚ�ŽƵƚ�ƚŽ�ďĞ�Ă�ŐƌĞĂƚ�ƉƌŽĚƵĐƟŽŶ͕�ƚŚĞ�ĐĂƐƚ�

ƌĞĐĞŝǀŝŶŐ�ůŽƚƐ�ŽĨ�ƉŽƐŝƟǀĞ�ĨĞĞĚďĂĐŬ�ĨƌŽŵ�ƚŚĞŝƌ�
ĂƵĚŝĞŶĐĞƐ͘��ĞŝŶŐ�Ă�ǀĞƌǇ�ĐŚĂůůĞŶŐŝŶŐ�ƉƌŽĚƵĐƟŽŶ�ƚŽ�

ƐƚĂŐĞ͕�ŝƚ�ƌĞĂůůǇ�ǁŽƵůĚ�ŶŽƚ�ŚĂǀĞ�ďĞĞŶ�ƉŽƐƐŝďůĞ�

ǁŝƚŚŽƵƚ�ƚŚĞ�ĨĂŶƚĂƐƟĐ�ŚĞůƉ�ǁĞ�ƌĞĐĞŝǀĞĚ�ĨƌŽŵ�
ŽƵƚƐŝĚĞ�ƚŚĞ�ĚĞƉĂƌƚŵĞŶƚ͕�ƐŽ�Ă�ďŝŐ�ƚŚĂŶŬ�ǇŽƵ�ƚŽ�Ăůů�

ƚŚĞ�ƐƚĂī�ǁŚŽ�ŚĞůƉĞĚ�ŵĂŬĞ�ƚŚĞ�ƉĞƌĨŽƌŵĂŶĐĞ�ƚŚĞ�
ƐƵĐĐĞƐƐ�ƚŚĂƚ�ŝƚ�ǁĂƐ͘ 

sŽĐĂƟŽŶĂů�ĐŽƵƌƐĞƐ�ĞŶĐŽƵƌĂŐĞ�ůŝŶŬƐ�ǁŝƚŚ�ƚŚĞ�ůŽĐĂů�
ĐŽŵŵƵŶŝƚǇ�ĂŶĚ�zϭϯ�ƐƚƵĚĞŶƚƐ�ŚĂǀĞ�ƉĂƌƟĐŝƉĂƚĞĚ�ŝŶ�

ƚŚĞ�>ŝĐŚĮĞůĚ�DǇƐƚĞƌǇ��ŽŵŵƵŶŝƚǇ��ƌƚƐ�WƌŽũĞĐƚ͘�&Žƌ�

ƚŚŝƐ�ĞǀĞŶƚ�ƐƚƵĚĞŶƚƐ�ĐƌĞĂƚĞĚ�Ă�ĐŽŵĞĚŝĐ�͚ĐŽŵďŝŶĞĚ�
ĂƌƚƐ͛�ƉĞƌĨŽƌŵĂŶĐĞ�ŽĨ�Ă�ďŝďůĞ�ƐƚŽƌǇ͕�ĐŽŵƉůĞƚĞ�ǁŝƚŚ�

ŵŝŵĞ�ƐĞƋƵĞŶĐĞƐ�ĂŶĚ�Ă�ƚĂƉ�ĚĂŶĐĞ͘�dŚŝƐ�ǁĂƐ�ǀĞƌǇ�
ǁĞůů�ƌĞĐĞŝǀĞĚ�ďǇ�ĂƵĚŝĞŶĐĞƐ�ĂŶĚ�ƚŚĞ�ĐĂƐƚ�ǁĞƌĞ�

ŐŝǀĞŶ�ŐƌĞĂƚ�ĨĞĞĚďĂĐŬ�ĨƌŽŵ�ƚŚĞ�ƉĂŶĞů�ŽĨ�ũƵĚŐĞƐ͘� 

tĞ�ĂƌĞ�ŵĂŝŶƚĂŝŶŝŶŐ�ƚŚĞ�ǀŽĐĂƟŽŶĂů�ƐƉŝƌŝƚ�ŽĨ�ŽƵƌ�
ĐŽƵƌƐĞƐ�ĂŶĚ�ďƵŝůĚŝŶŐ�ĐŽŵŵƵŶŝƚǇ�ůŝŶŬƐ�ďǇ�

ƉĞƌĨŽƌŵŝŶŐ�Ăƚ�ƚŚĞ�'ĂƌƌŝĐŬ�dŚĞĂƚƌĞ�ĂƐ�ƉĂƌƚ�ŽĨ�dŚĞ�
ZŽƚĂƌǇ��ůƵď�^ĐŚŽŽůƐ��ŽŶĐĞƌƚ͘�/ƚ͛Ɛ�ƐƵĐŚ�Ă�ǀĂůƵĂďůĞ�

ĞǆƉĞƌŝĞŶĐĞ�ĨŽƌ�ŽƵƌ�ƐƚƵĚĞŶƚƐ�ƚŽ�ƉĞƌĨŽƌŵ�ŽŶ�ƐƚĂŐĞ�

Ăƚ�Ă�ƉƌŽĨĞƐƐŝŽŶĂů�ƚŚĞĂƚƌĞ͘ 

dŚĞ�ŶĞǆƚ�ďŝŐ�ĞǀĞŶƚ�ŽŶ�ŽƵƌ�ĐĂůĞŶĚĂƌ�ŝƐ��ŶĐŽƌĞ�y//͗�

KŶ�ƚŚĞ�DŽǀĞ͖�ƌĞŚĞĂƌƐĂůƐ�ŚĂǀĞ�ƐƚĂƌƚĞĚ�ĨŽƌ�ƚŚĞ�

ůĂƌŐĞ�ŐƌŽƵƉ�ƉŝĞĐĞƐ�ĂŶĚ�ƚŚĞ�ƋƵĂůŝƚǇ�ŽĨ�ĂƵĚŝƟŽŶƐ�ĨŽƌ�
ƐŵĂůůĞƌ�ƉŝĞĐĞƐ�ŚĂƐ�ďĞĞŶ�ǀĞƌǇ�ŐŽŽĚ�ƐŽ�ĨĂƌ͘ 

dŚĞ�ƐƵŵŵĞƌ�ƚĞƌŵ�ǁŝůů�ďĞ�ƵƉŽŶ�ƵƐ�ďĞĨŽƌĞ�ǁĞ�
ŬŶŽǁ�ŝƚ͖�,ĂƌƌŝĞƚ�ŚĂƐ�ĂůƌĞĂĚǇ�ƐƚĂƌƚĞĚ�ǁŽƌŬ�ŽŶ�ƚŚĞ�

ůŽǁĞƌ�ƐĐŚŽŽů�ƉƌŽĚƵĐƟŽŶ͘�>ĂƐƚ�ǇĞĂƌ�,ŝŐŚ�^ĐŚŽŽů�
DƵƐŝĐĂů�ǁĂƐ�Ă�ŐƌĞĂƚ�ƐƵĐĐĞƐƐ�ĂŶĚ�ƚŚĞ�ƐƚƵĚĞŶƚƐ�ĂƌĞ�

ƌĞĂůůǇ�ĞǆĐŝƚĞĚ�ĂďŽƵƚ�ƚŚĞ�ĂƵĚŝƟŽŶƐ�ĨŽƌ�DĂƌǇ�

WŽƉƉŝŶƐ͘� 

,ĂƌƌŝĞƚ�ŚĂƐ�ĂůƐŽ�ďĞĞŶ�ǁŽƌŬŝŶŐ�ĂůŽŶŐƐŝĚĞ�>ŽƫĞ�ƚŽ�
ƐĞĐƵƌĞ��ƌƚƐŵĂƌŬ�ƐƚĂƚƵƐ͘�dŚŝƐ�ƉƌĞƐƟŐŝŽƵƐ�ĂǁĂƌĚ�

ǁŝůů�ďĞ�Ă�ƐǇŵďŽů�ŽĨ�dŚĞ�&ƌŝĂƌǇ͛Ɛ�ĚĞĚŝĐĂƟŽŶ�ƚŽ�ƚŚĞ�
ĂƌƚƐ�ĂŶĚ͕�ĐƌƵĐŝĂůůǇ͕�ŽƵƌ�ƌĞĐŽŐŶŝƟŽŶ�ŽĨ�ƚŚĞ�ǀĂůƵĞ�ŝƚ�

ŚĂƐ�ĨŽƌ�ŽƵƌ�ƐƚƵĚĞŶƚƐ͘� 

&ƌŽŵ�ŽƵƌ�ĂƵĚŝƚ�ŽĨ�ĐƵƌƌĞŶƚ�ƉƌŽǀŝƐŝŽŶ�ĨŽƌ�ƚŚĞ�ĂƌƚƐ�
ǁŝƚŚŝŶ�ƐƵďũĞĐƚƐ͕�ǁĞ�Ăŝŵ�ƚŽ�ĞƐƚĂďůŝƐŚ�ǁŚŽůĞ-ƐĐŚŽŽů�

ĐƵƌƌŝĐƵůƵŵ�ƉůĂŶŶŝŶŐ�ĨŽƌ�ƚŚĞ�ĂƌƚƐ͘�dŚĞ�ǀŝƐŝŽŶ�ŝƐ�ƚŚĂƚ�
ƚŚĞ�ĂƌƚƐ�ǁŝůů�ďĞ�ƐĞĂŵůĞƐƐůǇ�ŝŶƚĞŐƌĂƚĞĚ�ŝŶƚŽ�ƚŚĞ�ϱ-

ǇĞĂƌ�ĐƵƌƌŝĐƵůƵŵ�ŽĨ�Ăůů�ƐƵďũĞĐƚƐ͘� 

tĞ�Ăŝŵ�ƚŽ�ďƵŝůĚ�ƉĂƌƚŶĞƌƐŚŝƉƐ�ǁŝƚŚ�ŽƚŚĞƌ�ƐĐŚŽŽůƐ�

ĂŶĚ�ŽƚŚĞƌ�ŽƌŐĂŶŝƐĂƟŽŶƐ�ŝŶ�ŽƌĚĞƌ�ƚŽ�ĚĞǀĞůŽƉ�

ŝŶŶŽǀĂƟǀĞ�ĂƉƉƌŽĂĐŚĞƐ�ƚŽ�ƚŚĞ�ĂƌƚƐ�ǁŝƚŚŝŶ�ƚĞĂĐŚŝŶŐ�
ƚŚƌŽƵŐŚ�ĞīĞĐƟǀĞ��W��ƚƌĂŝŶŝŶŐ͘�dŚŝƐ�ǁŽƵůĚ͕�ŝŶ�

ƚƵƌŶ͕�ĐŽŶƐŽůŝĚĂƚĞ�ƐƚƌŽŶŐ�ůŝŶŬƐ�ďĞƚǁĞĞŶ�ŽƚŚĞƌ�
ƐĐŚŽŽůƐ�ĂŶĚ�dŚĞ�&ƌŝĂƌǇ͘�/Ĩ�ƚŚŝƐ�ŝƐ�ĂĐŚŝĞǀĞĚ͕�ǁĞ�

ĮƌŵůǇ�ďĞůŝĞǀĞ�ƚŚĂƚ�ǁĞ�ǁŝůů�ďĞ�ĂǁĂƌĚĞĚ�ƚŚĞ�ŐŽůĚ�

ƐƚĂƚƵƐ�ĨŽƌ�ƚŚĞ��ƌƚƐŵĂƌŬ�ĂǁĂƌĚ͘��Ŷ�ĂĐŚŝĞǀĞŵĞŶƚ�
ƚŚĂƚ�ǁĞ�ƐŚŽƵůĚ�ĐĞƌƚĂŝŶůǇ�ĂĐĐĞƉƚ�ǁŝƚŚ�ƉƌŝĚĞ͕�ƚŽ�

ƵůƟŵĂƚĞůǇ�ŐŝǀĞ�ƐƚƵĚĞŶƚƐ�ĞǀĞƌǇ�ŽƉƉŽƌƚƵŶŝƚǇ�ƚŽ�ďĞ�
ĐƌĞĂƟǀĞ�ĂŶĚ�ƚŚƌŝǀĞ͘� 
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It’s time for our half-termly competition. Pit your wits 
against other Friary staff  to win a fabulous prize! 

If  you want to be in it to win it, simply answer the 
school-related trivia question opposite and return your 
entry to Mark Drury’s pigeon hole in the staff  room by 

Friday 28th February to be in with a chance. 

Good luck! 

Have you had a real 
‘lightbulb’ moment in the 

classroom? 
 

Have you been to some               
life-changing training that 

you simply have to tell 
everyone about? 

 
Send your article to 

mdrury@friaryschool.co.uk 

We need your 
articles! Training: the road ahead 

 
24 February - Optional T&L Twilight 2: Supporting 

ASD students 
 

27 February - Next Steps - Teaching & Learning 
Revisited 

 
11 March - Next Steps - Supporting Revision 

 
17 March - Optional T&L Twilight 3: Teaching EAL 

students 
 

w/b 16 March - TALIT Week 2 
 

2 April - Next Steps - Preparing to teach sixth form 
 

23 April - Next Steps - Stretching the most able 

How many student librarians are 
there currently (across all years)? 

 

 

 

A. 8 

 

B.      22 

 

C.      31 

 

NAME: 

 

 

 

 


