
So, as another successful 

year draws to a close at 

The Friary School we 

reflect on the successes 

of 2018/19 and look 

forward to the endless 

possibilities of 2019/20. 

As always, there is far too 

much to celebrate from a 

whole academic year at 

The Friary School in one 

edition of the CPD 

Magazine, however, there 

have certainly been 

some highlights over 

the past few weeks. 

The Leadership 

Development 

Programme was 

successfully 

completed by a 

number of staff 

hoping to take their 

next career steps 

into Middle and 

Senior Leadership. The 

quality of any training can 

only be judged by the 

outcomes that it brings 

about and the fact that a 

Middle Leader who has 

completed the Leadership 

Development 

Programme will be 

joining the Senior 

Leadership Team in 

September speaks 

volumes about the quality 

of the programme. There 

are also a significant 

number of staff who have 

participated in the 

programme who will be 

moving to middle 

leadership positions from 

September, including two 

Heads of House, a Head 

of Sixth Form and new 

Subject and Faculty 

Leaders. In addition to 

this, two of The Friary 

School’s Assistant 

Headteachers have been 

promoted externally to 

Deputy Headteacher 

positions during this 

academic year. All of this 

points towards some very 

high quality and 

impactful internal 

training. 

As you will know from 

other editions of the 

CPD magazine, we 

always look to make 

things even better at The 

Friary, so look out for a 

revamped leadership 

programme in 2019/20 

which will be run in 

collaboration with PiXL.  

The new academic year 

brings many other 

exciting developments, 

not least a small army of 

Newly Qualified 

Teachers. We will have 

10 teachers joining us in 

September for their 

induction year which is 

extremely exciting, not 

least because a new 

position has been 

introduced to make 

the induction 

experience even 

better. Our current 

NQTs have all made 

excellent progress 

this year and will no 

doubt have some 

wise words to share 

with our new 

recruits!. 

Other headlines for the 

coming academic year 

include a completely new 

whole-school training 

programme; that’s right, 

no more G2O, but don’t 

worry, the new CTP 

sessions will be even 

better . 

Sit down, relax, and enjoy 

the final Friary School 

CPD magazine of 

2018/19! 

The Friary School CPD magazine 

The Friary CPD 

Programme 

 G20 Sessions are 

our core training 

meetings which all 

staff attend 

 There are six 

sessions during the 

course of the year 

 As well as these 

sessions, and the 

two Inset days, 

staff select 

additional training 

relevant to them 

 Each member of 

staff receives a 

CPD guide 

detailing possible 

training routes 

appropriate to 

their individual 

needs 
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In years gone by, it was 

something of an annual 

tradition for the media to 

flag up the apparent 

lowering of  educational 

standards highlighted by 

ever-increasing pass rates 

at GCSE and A-Level. It 

would seem more recently 

that attention has now 

turned to the awarding of 

first class degrees by 

Universities. 

The story originates from 

data which shows a 

sustained and significant 

increase in the awarding 

of first class degrees - 

rising by 80% since 2010-

11, the university 

watchdog says. 

The Office for Students 

stated that for almost 

three-quarters of 

universities such increases 

in top grades are 

"unexplained". 

In one case, The 

University of Surrey 

increased its proportion 

of first-class degrees from 

23% to 47% of students. 

"Worries about grade 

inflation threaten to 

devalue a university 

education in the eyes of 

employers and potential 

students," said Susan 

Lapworth, director of 

competition for the 

Office for Students. 

The study also looked at 

those awarded either first 

or upper-second class 

degrees (2:1s). In the 

University of Bristol, 92% 

of students are awarded 

either a first or 2:1 and at 

Cambridge 94% reach this 

threshold. 

Examinations are mostly taken by students at 

the end of secondary school education. These 

examinations are designed so that by the end 

most students are expected to achieve grade 9-

4 in English and mathematics. The number of 

students achieving this benchmark and those 

achieving the English Baccalaureate have been 

considered alongside their attendance at 

school in a variety of different Government 

commissioned studies. The results are always 

the same. Students who are absent from 

school do less well than those who are not 

and this can affect their success in later life. 

We have carried out our own research here 

and it was no surprise to discover that our 

own students do less well on average when 

they do not attend school regularly. This is 

true when we look at the formal examination 

results of our students and also when we look 

at the internally recorded teacher assessments. 

Statistically, students with no absence are 1.5 

times more likely to achieve good 

qualifications and 2.8 times more likely to 

achieve the highest qualifications than 

students missing 15-20 per cent of lessons. 

The difference in achievement is also evident 

with the English Baccalaureate, where 

students with no absence are around 10.2 

times more likely to achieve the English 

Baccalaureate than students missing 15-20 per 

cent of lessons. The relationship between 

absence and attainment has remained similar 

for many years and across many studies. 

In many ways a student’s attendance at school 

is the deciding factor in their outcomes. A lot 

of energy is spent in schools on ways to 

improve educational outcomes but they 

cannot make any impact if a student is not in 

school! 

Everybody gets ill from time to time but when 

absence becomes persistent then this damages 

a young person’s future the most. 

Persistent absence is defined as absence for 

10% of the time or more. 90% attendance 

may seem to be reasonably good but a student 

with 90% attendance misses on average half a 

day of school every single week of the year. 

An employer would never tolerate such levels 

of absence and it will surely impact 

significantly on a young person’s chances of 

success. Persistent absence can form a pattern 

if a student misses specific days of the week or 

half days and it is important for teachers to be 

vigilant and take action if they suspect that a 

student is missing a targeted block of time; 

something can then be done to put things 

right. 

Often a student will start to miss school from 

time to time unnecessarily and over time their 

absence increases until it becomes 

commonplace. It is therefore essential for all 

staff working in school, but especially tutors, 

to monitor student attendance carefully and to 

ask questions about absence. If absence is 

explored thoroughly at an early stage then the 

barriers to attendance can be broken down 

with support and encouragement and regular 

attendance restored quickly. Parents and 

guardians will always appreciate it when they 

are supported with their child’s attendance 

and that support can really make a difference 

from the outset if all stakeholders 

acknowledge that everybody wants the same 

thing; namely the success of the young person. 

The most important thing for every child is 

that there are significant adults around them 

that care and are prepared to do what is 

necessary to ensure that they are attending 

well at school, working hard, being safe and 

making progress. Whilst we can improve 

attendance at school by incentivising young 

people with engaging rewards (we tries our 

best to do that!) and there is no doubt that 

this is a powerful lever, a high level of 

attendance can only ever embed with the right 

culture. 

And the right culture for attendance at school 

is only ever established through the simple 

hard work and consistency of school staff and 

other key adults. The attitude to absence must 

always be that young people come to school 

unless they really are too unwell to attend. The 

attitude must be that attendance at school is 

the most important component in a young 

person’s success. The attitude must always be 

consistent. 

Attendance Matters! 
Article by Ian Rose —Deputy Headteacher 
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As this is my final Friary School CDP Magazine, I thought 

it right that I contribute one last article. I’ve actually been 

leading teaching and learning at The Friary School for seven 

years now. During that time, there have been many changes 

in terms of what is generally considered to be ‘good’ 

practice both on the national scene and within our own 

school.  

I certainly remember, in the early years of my time here as a 

Head of Music, attending training sessions on ‘The Perfect 

Oftsed Lesson’, or ‘How to Plan a Seven Part Lesson’. I 

even remember a session all about ‘Plenaries’ - I hate that 

word, note how I have never referred to it in any training of 

my training!!  

The thing about teaching and learning is that there will 

always be gimmicks, suggested short-cuts, hints and tips, 

£250 training sessions on high impact marking and 

assessment. Then there’s the notion that you have to make 

sure your training supports staff in delivering high quality 

differentiation, questioning, responses to feedback, learning 

objectives, SEND provision, rewards, behaviour for 

learning, learning environment, pace, structure etc. etc. not 

forgetting of course that it is everyone’s responsibility to 

teach literacy, SMSC and careers. 

Of course many of the things listed above are hugely 

important and we have rightly spent many hours delving 

into the intricacies of them over recent years in our training 

sessions, however, we mustn’t lose sight of what teaching 

and learning is actually all about: you plan what you’re going 

to teach the students, you deliver it to them, you check to 

see if they’ve got it. Simple, right? Of course it isn’t always 

that straightforward, but keeping sight of that simple 

process is essential, even when it gets to the middle of 

November and you need to get through the final part of 

that key topic quickly before the year 11s start their mock 

exams. 

It's no secret that Ofsted judgments have been almost 

entirely driven by examination outcomes for a number of 

years now. It remains to be seen how serious they are about 

changing that focus in the new framework; only time will 

tell. There’s no denying that there is a clear link between 

outcomes and the quality of teaching though. There have 

undoubtedly been times when each of us may have 

experienced outcomes that haven’t matched our 

expectations, whether it be with individual students, classes, 

departments or across the school. At The Friary the 

response is always to say ‘how can we make that better?’ 

‘What can we try to do differently next time?’. We certainly 

haven’t achieved the significant improvements in all aspects 

of the school’s life over the past few years by moaning 

about ‘the system’, or by trying to come up with some 

magical way to improve grades. We have done it by looking 

at our approaches to teaching, talking about teaching, 

identifying what works best, where the strengths are and by 

using all of this to implement greater levels of consistency. 

It’s true to say that outcomes at The Friary School, along 

with the standards of teaching and learning, are as good as 

they have ever been (see Ofsted report 2017). Why? 

Because everyone is clear about what constitutes a solid 

lesson structure and because each and every one of us is 

committed to doing better for our students the next day, the 

next week or the next term. It’s not easy when you have to 

give feedback from a lesson that you have observed where 

things haven’t quite gone to plan; I’ve often said in lesson 

observation feedback that the observer wants the lesson to 

go well even more than the person teaching it does! It’s 

made a lot easier though when you work in a school where 

people know for themselves when something isn’t up to 

scratch; self-reflection is probably the most important part 

of teaching in my view.  

Sure, we work within systems and structures: assessment 

timelines and the PDR cycle, to name a couple of key ones. 

However, it’s the way you have all, especially our middle 

leaders, taken those structures and transformed them into 

bespoke systems within individual subject areas to provide a 

platform for high quality teaching and assessment; this has, 

of course, led to some very good outcomes! 

It’s been an absolute pleasure to lead teaching and learning 

at The Friary for the past seven years and I’m proud of 

everything we have achieved together. If you talk to leaders 

in other schools, some will often talk about negativity and 

the difficulty of getting staff on board with new thinking. 

That’s not the case here; at The Friary teachers work 

collectively to do better, we’re all reflective and aren’t afraid 

to try new things; some of you have even told me first hand 

how much you enjoy a good carousel on the maths 

corridor!  

At the end of this week, everyone will head off for a well-

earned summer break, then we all return in September 

refreshed and ready to go again. Things are looking positive 

on the results front, however, I know that everyone will 

return determined to do even better  next year; the students 

in this school are extremely lucky to have such dedicated 

and committed staff. Have a great summer and good luck 

for 2019/20! 

Teaching and Learning….in My Opinion! 
Article by Jason Cain—Assistant Headteacher and CPD Magazine Editor 



A Transgender person feels that their 

external appearance (sex) does not match up 

with the way they feel internally about their 

gender identity.  

Diagnosis and treatment for young people is 

currently only possible through a specialist 

team from the Tavistock clinic in London. 

Some people affected may not want any 

treatment. However, most or all young 

Trans people (and their families) will need 

some support or information as they grow 

up. 

The law 

The Equality Act 2010 

ensures legal 

protection against 

discrimination for 

everyone under the 

protected 

characteristics defined 

in the Act, one of 

which is Gender 

Reassignment 

(Transgender). The 

Act states that: 

A person has the protected 

characteristic… if the person is proposing to undergo, 

is undergoing or has undergone a process (or part of a 

process) for the purpose of reassigning the person’s 

sex by changing physiological or other attributes of 

sex. 

Practical impact in school: Names 

The student’s thoughts, feelings and wishes 

are to be considered at all times. So, at the 

request of the student, they have the right to 

change their name and how they are referred 

to (‘him’ or ‘her’ etc.) both verbally and on 

all internal school systems.  

However name changes for exam 

certificates, etc., need to be completed 

through legal channels. 

Toilets and changing 

The use of toilets and changing facilities 

often causes the most debate around 

inclusion of Trans students. The guidance 

suggests that the transgender student can 

chose which changing room and toilets to 

use.  

Often, Trans pupils are worried that they 

may find themselves in vulnerable situations 

in a toilet or changing room where they 

could fall victim to unwanted attention, 

possibly leading to other physical or 

emotional harm. Equally, they are likely to 

want to be seen and treated as a member of 

their ‘true’ gender. 

Often, the use of 

‘Access’ toilets and 

changing rooms are a 

reasonable compromise 

especially at the early 

stages of transitioning. 

This will help schools 

respect the dignity and 

privacy of both Trans 

pupils and other 

students, whilst both 

ensuring everyone’s 

safety and protecting 

their self-respect. 

Increasingly, many new-build schools (and 

those undergoing refurbishment) now 

provide toilets and changing facilities that 

are unisex. 

Sport 

Generally, the transgender student can 

choose what PE class/activities to join 

although there may have to be some 

common sense discussion around the issue 

of contact and competitive sports. Certainly, 

Female to Male young people are not likely 

to gain any physical advantage, although 

older Male to Female students may have an 

advantage which needs to be taken into 

account in certain circumstances. 

When competing at another school or 

venue, staff will need to make sure 

appropriate and sensitive provision is made 

for changing which respects both the dignity 

and privacy of a young Trans participant. 
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If you have concerns 
about a student, either: 
 
(1) Complete a child 

protection referral 
form (CPRF) and 
hand it to the DSL 
or Deputy DSL. It 
is vital that you 
hand it to the DSL 
in person! 

 
Or 
 
(2) Email the student 

support team with 
your concerns and 
copy your message 
into the student’s 
communication log 
in SIMS. 

 
Use the flow charts by 
every telephone to help 
you decide. 
 
If the student support 
team decide, alongside 
the achievement co-
ordinators, decide that 
a CPRF needs to be 
completed for (2) they 
will let you know. 
 
All CPRF completions 
are acted upon by the 
DSL alongside the 
wider safeguarding 
team in school. Each 
case is kept ‘live’ by the 
team until we can 
confirm, working with 
external agencies, that 
the young person is 
safe. Each case is 
discussed formally by 
the safeguarding team 
every Monday after 
school (subject to 
confidentiality 
restrictions) so that we 
all agree the course of 
action is being followed 
at all times. 

Safeguarding—

First Steps in all 

Cases 

Safeguarding Focus: Transgender Update 
An article by Mark Drury —Assistant Headteacher 



Motivating Boys in Modern Foreign Languages (with a 

focus on KS4) 

 

Aims and Objectives 

As well as being one of The Friary’s whole school 

priorities, boys’ engagement is an aspect of MFL 

pedagogy which I have found to be particularly pertinent 

during my NQT year. Firstly, I chose to investigate the 

issue of motivating boys to answer some of my own 

questions: do girls and boys learn differently? Do girls 

and boys have different needs when they are learning a 

language? Moreover, it has been noted in several studies 

that learners’ ultimate success depends heavily on their 

level of motivation, particularly in a modern foreign 

language.  

 

Context 

I decided to conduct my research through a questionnaire 

with my mixed ability Y10 GCSE class, with target grades 

ranging from 4-7. Many of the male students in the class 

have high target grades of a 6.32, whilst currently working 

at either a 3+ or 4=. This means that their data is 

significantly negative for Subject Progress Index, as 

reviewed in various RAG meetings. It is also interesting 

to note that motivation and enjoyment of language 

learning are high in the primary phase, and then 

motivation dips by the end of Y7, with no clear reason 

why.  

 

Strategies 

Nationally, modern foreign language teachers have taken 

various key methodological decisions to boost 

motivation. I have incorporated some of these decisions 

into my own practice in order to measure the success. 

These include maximising opportunity for competition 

e.g. Memrise, appealing to students’ interests, using social 

media e.g. YouTube and promoting languages throughout 

the school, foreign trips and lots of praise. I have found 

that motivational factors such as Memrise (an online 

vocab learning competition) have significantly boosted 

boys’ motivation in learning, due to the reviewal of a 

leader board once a fortnight and lots of praise.  

Moreover, it has been suggested that parental 

involvement can play a crucial role in influencing 

children’s positive thinking towards foreign language 

learning. Thus, the way in which parents feel about 

language learning affects the linguistic development of 

their children. Earlier this year, members of my 

department led a Parents Information Evening regarding 

the structure of the GCSE French Speaking Exam. This 

was to inform parents about how they can assist their 

children in their preparation for the Speaking Exam. 

Therefore, I plan to do the same thing in the next 

academic year for my own Y11s in order to increase the 

linguistic development of my students through parental 

support.  

 

Outcomes 

From my survey which collected both quantitative and 

qualitative comments from students, I found that 82% of 

boys agreed with the statement “I believe that positive 

praise helps me to feel motivated”. This was to be 

expected because praise is one of many motivational 

factors which has been said to increase enthusiasm. 

Further to this, 54% of boys agreed with the statement 

“Generally, I enjoy my French lessons”. On the other 

hand, 83% of girls agreed to the same statement. This 

supports the fact that girls’ achievement in foreign 

languages is significantly higher than boys’, if we were to 

agree with the research that “learners’ ultimate success 

depends heavily on their level of motivation”. Finally, 

73% of boys feel that they could be putting in more work 

and effort at home in order to help learning improve.  

 

Learning points 

Having completed my research, I have learnt that 

although my initial focus was on boys’ motivation, my 

research has also led to the reflection about what I – and 

the pupils – do in the modern foreign language 

classroom. My research has demonstrated the complexity 

of foreign language teaching and learning in schools, 

some of which may influence why some boys respond 

well and others more reluctantly. 

 

Next steps 

Moving forward, during my NQT+1 year, I will ensure 

that there is more opportunity for competition in the 

classroom. This will impact KS3 and KS4, in order to 

avoid the apparent ‘dip’ in motivation in boys at the end 

of Y7. I will ensure that data is looked at closely in order 

to keep track of underperformers so that tracking and 

interventions can be put into place. Finally, I feel that 

students can sometimes write unnecessarily in French 

lessons, so I will ensure that writing is only done when 

absolutely necessary, and that lessons are as interactive 

and engaging as possible through competition and praise.  

Action Research and Investigation Part 1 
            An article by Catherine Martin —MFL NQT 
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Page 6 Action Research and Investigation Part 2 
            An article by Rachel Fletcher—Maths NQT 

My action plan was to measure the effect a house point 

board (“Smiley board”) would have on attitude to learning 

and behaviour in the classroom. 

I chose to work with my bottom set year 10 class as there 

are some challenging pupils and I was only ever giving out 

one or two house points to the same couple of students. I 

have always used a stage board and felt that there was 

more focus on the negatives than the positives, as any 

house points that were given out were 

only confirmed to the students earning 

them. 

I started to use a “Smiley board” to give 

out house points for answering questions 

and finishing tasks. I expanded this in my 

action research and included giving out 

house points for asking good questions, 

working quietly, trying extension tasks 

and handing out/collecting in equipment.  

I have been able to give out many more 

house points than before and to most 

pupils in the lesson. The focus on the 

positives has produced a calmer atmosphere, which has led 

to more students engaging in the lesson. It has not worked 

completely for all students and I am still using my stage 

board however, there are a lot less pupils on the stage 

board as they are working better. 

I am going to continue the use of the “smiley board” with 

all my classes next year and hopefully it will have the same 

positive effect on my classes that it has had this year. 

As part of the Next Steps programme this term we were 

asked to undertake an Action Research project in order 

to investigate a key area of our teaching practice. I 

decided to look into whether small, but regular, times 

table practice can help improve the multiplication skills of 

a lower ability students. My reason for choosing this 

came partly from having taught year 11 foundation this 

year and finding that they were struggling with times 

tables. This seriously affected their ability to access other 

topics in maths as the ability to multiply is crucial. I felt 

that if I could better support the equivalent class in year 7 

then, when they reach year 11, the same issues 

surrounding multiplication would not arise. 

After I had selected my class, I gave them a set of 99 

multiplication problems to complete in 5 minutes to 

gauge their levels before we did any work as a class. Their 

scores ranged from 3 to 75 out of 99, so all had plenty of 

room for improvement. As a class we then did a 

minimum of 4 times table exercises each lesson as an 

opening activity, and I slowly increased the level of 

difficulty. After two weeks of the practice I then gave 

them the same test to see if there was any improvement. 

Every single student in the class had improved, with 

some doubling their previous scores! 

The activity also had additional benefits. It improved 

their behaviour, because as they entered the room they 

began to involve themselves in a competition to finish 

the times table exercises in the fastest time to collect 

house points. They also became competitive with one 

another through this activity and this continued 

throughout the lessons. The result that students were 

more engaged and on topic and wanted to be the best.  

Having completed the research, I think I would definitely 

do something similar again with a low ability year 7 class. 

However, I think there could be issues with having the 

same topic every lesson and I would need to mix the 

times table exercises up with other topics each term to 

keep the students engaged. Overall, I think that the 

Action Research I undertook was a success and is 

something I will find useful again in the future. 

Action Research and Investigation Part 3 
            An article by Hannah Stewart—Maths NQT 



How many times have you said to a student ‘Speak to 

Student Support’, ‘Go to Student Support’ or thought 

‘I’ll need to speak to Student Support about that’?  

The answer is probably lots – and for a variety of 

different reasons – and this reflects the multi-faceted 

job that the Student Support Team (SST) do. 

Organisation 

It’s worth explaining how SST are organised. There 

are usually four of them, and each is attached to a 

House. Therefore, they become the primary pastoral 

worker for the students in that House, and assist the 

Head of House (and form tutors) with behavioural, 

attendance, social/emotional and academic issues.  

During teaching periods, SST are on a rota which 

generally means at each time one of them is: 

 On-Call and available to respond to Call Outs 

or other pressing issues; 

 mentoring a student, or students; 

 manning the KS3 Isolation Room, and in the 

SST Office, to answer queries and complete 

referral paperwork, etc. 

Members of SST have lunchtime duties each day. 

During form time a member of SST registers students 

who are late, and issues them with an appropriate 

sanction. SST also run the breaktime detentions which 

students who are late to school report to.  

SST also have key areas they focus on. For example: 

 One has a key responsibility for Looked After 

Children, and has additional time to mentor 

these students, keep in touch with carers and 

social workers, and prepare the paperwork for 

the termly PEP meetings.  

 One has the responsibility for overseeing the 

scheduling of detentions, ensuring students and 

parents are informed, and collating the work 

teachers have set in readiness. They also follow 

up if any student does not attend a detention.  

 One has responsibility for liaising with outside 

agencies, and keeping our internal database of 

pastoral interventions up to date.  

SST will investigate reported incidents of behavioural 

and safeguarding concerns; this may involve 

conducting interviews, collecting statements, watching 

CCTV, occasionally searching students, and generally 

getting to the bottom of issues so that decisions can 

be made on appropriate next steps.  

Pastoral Support 

About 15% of the school population receive 

additional support in some form. SST staff may have 

10-14 students they are each seeing regularly for 

structured mentoring; there will be still more students 

who require less formal support at key times – such as 

if they present themselves to the office in distress – or 

who need to be ‘checked in on’ and monitored.  

Almost without exception, when students receive 

additional support from outside agencies, this has 

been organised by SST. This usually involves 

significant paperwork, convincing the students and 

their parents to consent (as they may well be 

reluctant), and may also involve lots of groundwork – 

access to some services may depend on a certain 

amount of support already in place within school. 

These agencies may include: 

Pathways (domestic violence); Intensive Prevention 

Service ( Tier 4 social work); LCM (volunteer 

mentors); School Nurse; CAMHS (mental health); 

Teen Spirit (engagement); Fun Club (engagement); 

Bridge Outreach (behaviour); Purple Stag 

(counselling); Dove (bereavement); Local Support 

Team (Tier 3 social work); Sickle Cell (Tier 2 social 

work); Malachie (emotion coaching and Early Help); 

T3 (drug and alcohol misuse) and the Youth 

Offending Team (crime prevention). 

SST will routinely attend Child Protection meetings, in 

their various forms, for students in their House. There 

is a weekly Safeguarding meeting after school, which 

SST attend, alongside the Designated Safeguarding 

Lead (DSL), Deputy DSLs, Heads of House and 

SENCo. These meetings review all safeguarding 

concerns – ‘white forms’ and agree actions. White 

forms cannot be ‘closed’ without agreement of the 

group that appropriate measures have been taken. All 

students who are designated Child In Need, Looked 

After, or subject to a Child Protection Plan are 

discussed, and any developments and required actions 

are considered.  

The views of SST are crucial to the success of these 

meetings because they often have the most detailed 

knowledge of the student, their family, contextual 

factors and relevant incidents. 
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It’s time for our half-termly competition. Pit your wits 

against other Friary staff  to win a fabulous prize! 

If  you want to be in it to win it, simply answer the 

school-related trivia question opposite and return your 

entry to Jason Cain’s pigeon hole in the staff  room by 

Friday 19th July to be in with a chance. 

Good luck! 

Have you had a real 

‘lightbulb’ moment in the 

classroom? 

 

Have you been to some life-

changing training that you 

simply have to tell everyone 

about? 

 

Send your article to 

Jason.cain@friaryschool.com 

We need your 

articles! 

Training: the road ahead 

 

2nd & 3rd September—Whole-school Inset 

 

16th September - CTP 1 – The Friary Framework  

 

19th September - Next Steps - Planning for learning 

 

26th September - Next Steps - Behaviour management and the 

stage system. 

30th September - CTP 2 – Assessment  

 

2nd October - Next Steps - Marking and assessment 

 

8th October - Next Steps - Literacy 

 

14th October – CTP 3 – Boys’ Achievement  

 

16th October - Next Steps - Planning for SEND students 

 

The 2018-19 census for initial 

teacher training recruitment in 

secondary education showed a 

shortfall against the government’s 

target. By what percentage was 

the target missed? 

 

A. 10% 

 

B.      14% 

 

C.      17% 

 

 

 

 

 

 


