
As we follow the longest 

half term of the academic 

year with the shortest, the 

pressure is on for 

students and staff to 

make those last-minute 

preparations as the final 

examinations get started. 

Aside from extra sessions 

for students during the 

Easter holiday, May half-

term holiday, Saturdays 

and after school, there 

have been a range of 

training activities packed 

into this short half-term. 

There have been a range 

of Next Steps sessions 

taking place as our NQTs 

and trainee teachers 

move into the final phase 

of their respective 

training/induction years. 

One of the most recent 

sessions looked at how to 

ensure high quality 

responses to feedback; 

this training focused on 

providing practical hints 

and tips to ensure that 

students take appropriate 

action after receiving 

assessment feedback. 

Other sessions have 

included revisiting 

training from earlier in 

the year on using the 

school stage system to 

maximise pupil 

engagement, stretching 

the most able and 

planning for the next 

stages of a career in 

teaching. Along with 

these sessions, our NQTs 

and trainee teachers have 

been working through 

observations with their 

mentors as they look 

towards assessment 

points. This has also 

provided an invaluable 

opportunity for those 

staff who are mentoring 

to get involved in 

planning and supporting 

the development of 

others in the profession. 

Plus, it’s always a really 

interesting experience to 

be able to watch other 

people teaching as it 

frequently leads to us all 

reflecting on our own 

practice. 

There has been lots of 

quality assurance work 

going on across the 

school to maintain the 

high standards that we 

have now come to expect 

as the norm. All subject 

areas have now had a full 

book scrutiny from the 

Leadership Team; the 

standards of marking and 

assessment are higher 

than ever as the vast 

majority of books and 

folders not only show 

regular, high quality 

feedback, but that 

students are also 

expected to fill in gaps in 

their knowledge and to 

revisit work which wasn’t 

completed to the highest 

possible standard first 

time round. 

The Leadership 

Development 

Programme is also still in 

full swing. Two 

participants have taken 

the time to given a few 

more details about their 

experience of completing 

the programme thus far 

in this term’s CPD 

Magazine. So for that and 

more, please read on.... 

The Friary School CPD magazine 

The Friary CPD 

Programme 

 G20 Sessions are 

our core training 

meetings which all 

staff attend 

 There are six 

sessions during the 

course of the year 

 As well as these 

sessions, and the 

two Inset days, 

staff select 

additional training 

relevant to them 

 Each member of 

staff receives a 

CPD guide 

detailing possible 

training routes 

appropriate to 

their individual 

needs 
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This teach meet event was held at the Floodgate 
Bar in Stafford. It was an enthralling mix of 
CPD, conversations between educators and a 
chance to enjoy a some good quality beer. Mark 
Goodwin, from Equal Parts Education, did an 
excellent job of organising the event and 
gathering a range of guest speakers. 

Errol Lawson (international speaker on 
motivating students and entrepreneurship) 
suggests that we as teachers cannot force 
students to make changes to their life. We are 
like farmers; we sow seeds of encouragement and 
not all of the seeds will bear fruit, but we need to 
keep trying because some will make a difference. 
He also talked about how can encourage students 
to be wise in picking their friends: 

 Some friends add to us 

 Some friends take from us 

 Some friends divide us and are toxic to us 

 Some friends are multipliers – superhero 
friends 

 

Toni McCaroll (a special educational needs 
teacher) talked about the topic of engagement 
and the importance of keeping students engaged 
through utilizing what they enjoy. This could 
include the language we use and how we present 
activities. She also highly recommends that all 
education professionals aim to visit alternative 
provision institutions in order to understand all 
levels and types of learning/progress. 

Sarah (an NQT) outlined the importance of 
having support systems which encompass a 
variety of professionals in the school 
environment to support the ongoing 
development of NQTs. She also recommended 
an effective self-evaluation framework for NQTs 
and all teachers through SWaNS (Strengths, 
Weaknesses and Next Steps) 

Simon & Louise Blackburn (RADY Project) 
queried how well and how often teachers reflect 
on their questioning – the why and how we use 
our questioning in lessons. The reason being that 
research shows teachers are less likely to engage 
disadvantaged students (students with difficulties, 
not difficult students) in questioning or to let 
them opt out. This is of particular significance as 
it impacts on their ‘learned helplessness’ (the 
real/perceived lack of control over outcomes), 
something which leads them into question 
avoidance tactics. The worst thing to do is to ask 
them a question, give them too little thinking 
time and then ask a student you know has the 
answer as this reinforces their lack of self-esteem. 

Students who exhibit learned helplessness will 
not respond to threats, treats or modelling, they 
need to be lifted/shown the way explicitly 
because they don’t believe they can do it. This 
can be achieved by pre-teaching them e.g. telling 
them the questions that will be asked and the 
answers so they can answer the questions with 
confidence. It is essential to maintain high 
expectations of everyone as low expectations will 
on ever produce low level outcomes.  

Differentiation is just different instruction, not 
different work/tasks. Use of a questioning grids 
is helpful to ensure we avoid staying in low level 
ranges of questioning and not lifting 
disadvantaged students along with their peers. 

Mark Harris (Geography teacher and literacy 
lead), who has led with research that correlates 
low levels of literacy to lower life expectancy 
spoke about the need for teachers to gauge 
students’ literacy levels to ensure they can 
understand words which allow them to access 
subject specific questions. He advised removable 

boards in classrooms which model answers, 
highlighting success criteria in answers and 
showing progress rather than the best answers. 
One idea was to use F.A.I.L. (First Attempt In 
Learning) before any assistance is given and then 
S.A.I.L (Second Attempt In Learning) which is a 
better version of their draft, showing the 
progress they have made. This requires a decision 
to spend time ‘crafting’ answers, rather than just 
covering content. 

Nicky Clements (Early years practitioner) 
discussed the value of cultural capital for all and 
the role language plays in providing that. It is 
important to reach out to disadvantaged students 
regarding their home learning environment 
outside of formal education and to provide a safe 
and positive learning environment within it. 
Educators should model complex language at all 
ages and not just shy away from using it for fear 
of lack of understanding – instead teach it. Using 
a child’s interests can be a great inlet to enriching 
their language experience. She speaks very highly 
of Guy Paxton’s Learning Power. Further 
discussion raised the value of book clubs for 
their assistance in increasing exposure to 
vocabulary, the sharing of ideas, as well as 
differing lives and perspectives. 

The next event will be in Stafford in September. 
Get your tickets early. 

Follow BrewEd on Twitter @BrewEdStaffs 
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In the News 

‘Educators should model complex language at all ages and not just shy away from 
using it for fear of  lack of  understanding – instead teach it’! 

Ofsted have recently 

responded to the 

consultation on their new 

framework for September 

2019. They have made a 

number of changes based 

on the feedback received, 

including: 

 The original plan was 

for the lead inspector to 

arrive at the school to 

be inspected on the day 

of notification to carry 

out initial planning and 

discussion with leaders. 

This was strongly 

opposed in the 

consultation and so is 

being replaced by a 90 

minute phone call 

between the 

Headteacher and the 

lead inspector. 

 Inspections of ‘good’ 

schools will be two 

days, excect for schools 

with less than 150 on 

roll where it will remain 

at one day. 

 Schools will be allowed 

time to alter 

curriculums in response 

to the new framework. 

 Rather than checking 

whether or not bullying 

exists, as originally 

planned, inspectors will 

investigate if it is dealt 

with effectively. 

Despite 43% of 

respondents disagreeing 

with Ofsted’s plan to 

ignore internal data 

during inspections, this 

has not been altered with 

teams focussing more on 

leader’s responses to the 

issues identified.  

CPD...and Beer 
Article by James Thorpe—Second in Maths 
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Article by Lottie Hearn —Assistant Headteacher 

Simple steps to Improved Teacher 

Wellbeing.  

Teacher wellbeing continues to be a 

hot topic, so much so it is now even a 

part of the new Ofsted framework 

(and rightly so!).  As schools we need 

to work harder at finding ways to 

support our wellbeing so that we are 

able to be effective where it matters 

most.  I’m not just talking about in the 

classroom here, but also about our 

family and friends and the time we 

spend away from work.  With teacher 

wellbeing high on the national agenda 

it’s easy to find articles, tips and advice 

on how to survive the stresses of the 

job and improve our work life balance.  

I really do believe it is 

everyone’s responsibility to 

help teachers get this right.  

Schools have to look to 

support teacher wellbeing 

and workload and we 

ourselves have a 

responsibility to look after ourselves so 

that we can be at our best in what is a 

very demanding job. 

It actually takes real commitment to 

look after ourselves as teachers.  We 

are bright and intelligent and know all 

the elements of a healthy lifestyle, but 

do we actually do it?  Do we actually 

take the time to step back from our 

hectic lives and be sure to do what we 

know would improve our mental and 

physical wellbeing?  Do we ever really 

accept that the ‘to do list’ will never 

ever be completed.  We might be a lot 

happier if we did! 

Here are a few things that I think really 

can make a difference to our own 

personal wellbeing when things are 

inevitably hectic: 

The importance of sleep should not be 

underestimated.  We need a good 8 

hours to function effectively.  

Anything less on a regular basis is 

going to have a detrimental effect on 

your ability to function.  If school 

keeps you awake at night, it helps to 

keep a notebook by the bed to jot 

down the things we don’t want to 

forget in the morning.  This has really 

helped me to switch off and go back to 

sleep when the day ahead starts racing 

through my mind. 

Really reflect on when your most 

productive working hours are.  These 

days I’m less of a night owl and find 

that my productivity in the evening 

drastically wanes once the kids have 

gone to bed.  I seem to get work done 

much faster in the morning as I’m far 

more alert and rested.  It also takes the 

stress out of trying to rush my children 

to bed.  I try to save ‘easy’ tasks for the 

evening as often as possible, quick jobs 

I can rattle through and the ones that 

often get put off during the day. 

Don’t have your work email linked to 

your portable devices.  I have always 

made sure I don’t do this, it means that 

I am in control of when I access my 

work rather than the other way around.  

I also make sure that my emails aren’t 

open when working at home or in my 

office on something that requires my 

focus.  I got into a bad habit of letting 

emails interrupt my work and 

distracting me from the job in hand. 

Don’t read negative press (and there’s 

plenty) about teachers and workload.  

We know it’s an issue, we’re living it, 

but reading about it constantly (the 

TES is particularly bad it seems) is not 

helpful.  The job is tough, but a lot of 

us love it.  Instead, sign up to some 

useful groups for your subject on social 

media and share resources and ideas, 

read some books or blogs from 

enthusiastic practitioners and feel good 

about the job we do. 

Drink water (it makes you feel less 

tired), eat well and exercise!  These 

don’t have to done in any kind of 

extreme way but they are important to 

our survival.  Obvious I know, but I 

still find myself slipping into bad habits 

with all three of them whether it’s 

eating too many biscuits, getting to the 

end of the day having only drunk two 

cups of tea, or walking up the steps to 

the U corridor and being out 

of breath.  These things ebb 

and flow for me, but it’s 

important to be aware and sort 

yourself out from time to time 

and get back on track! 

Join in with staff social events.  

When they come around, It’s usually 

the end of term and you’re ready to 

drop.  I rush home to get the kids and 

I’m usually ready to make my excuses 

and curl up on the sofa instead.  

However, I don’t and I’m usually glad I 

took the time to unwind with the 

people I work with, talk to them about 

things other than work and relax.  It 

really does make me feel happier about 

the job and reminds me of what a great 

bunch everyone is. 

Make sure you plan your work life 

balance (not more planning!).  This one 

should be simple, know when you 

definitely aren’t going to be working 

and make time for all the other things 

going on in your life.  Family, friends 

and most importantly…you! 

Date for the diary:  Summer Staff 

Social Friday 5th July 2019 



Substance Misuse 

Background 

Schools have a statutory duty to promote 

pupils’ wellbeing, so there is clearly role in 

preventing drug misuse as part of our 

pastoral responsibilities. The school aims to:  

• Provide accurate information on drugs 

and alcohol through education (especially 

PSHEE) and targeted information;  

• Tackle any problem behaviour in schools, 

with clear powers of search and 

confiscation;  

• Work with appropriate outside agencies, 

such as Children’s Services and the police, 

to prevent drug or alcohol misuse (including 

parental drug or alcohol problems). 

Powers of search and confiscation 

Schools are not legally required to inform 

parents before a search takes place or to 

seek their consent to search their child. 

There is no legal requirement to make or 

keep a record of a search, although we 

would normally do this as a courtesy, and 

certainly to inform the individual pupil’s 

parents or guardians where alcohol, illegal 

drugs or potentially harmful substances are 

found, (though interestingly there is no legal 

requirement to do so).  

If a member of staff has a concern that a 

student may have contraband in their 

possession, they should speak to the DSL, 

one of their Deputies, or the Student 

Support Team. 

Responding to Drug Related Incidents  

If a pupil is suspected of being under the 

influence of drugs or alcohol on school 

premises, the school must prioritise the 

safety of the young person and those 

around them. If necessary, it should be dealt 

with as a medical emergency. Depending on 

the circumstances, parents or the police may 

need to be contacted. If the child is felt to 

be at risk, safeguarding protocols will come 

into effect and social services may need to 

be contacted. 

Any response to drug-related incidents 

needs to balance the needs of the individual 

pupils concerned with the wider school 

community. Exclusion need not be the 

automatic response to a drug incident and 

permanent exclusion should only be used in 

serious cases, as per DfE Exclusion Guidance. 

Drug use can be a symptom of other 

problems and schools should be ready to 

involve or refer pupils to other services 

when needed.  

Early Intervention  

Schools can have a key role in identifying 

pupils at risk of drug misuse. We should 

distinguish between pupils who require 

general information and education to keep 

themselves safe, and those who could 

benefit from targeted prevention, for 

example a referral to T3 (substance misuse 

team). 

Some students may require more intensive 

support, especially where parents/carers or 

family members misuse drugs, and where 

drug use is a symptom of the child is 

experiencing difficult home circumstances. 

This may deemed a safeguarding issue, with 

the relevant referrals to social services. 

Tobacco can – though not always – provide 

a stepping stone to drug misuse. Therefore, 

the minimum age for smoking is 18 and 

schools are subject to the same smoke-free 

legislation as other public premises. The 

Friary School is consequently a smoke-free 

site.  

FRANK is the national drugs awareness 

campaign aiming to raise awareness 

amongst young people of the risks of illegal 

drugs, and to provide information and 

advice. It also provides support to parents/

carers, helping to give them the skills and 

confidence to communicate with their 

children about drugs.  

24 Hour Helpline: 0800 776600 
Email: frank@talktofrank.com 
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If you have concerns 
about a student, either: 
 
(1) Complete a child 

protection referral 
form (CPRF) and 
hand it to the DSL 
or Deputy DSL. It 
is vital that you 
hand it to the DSL 
in person! 

 
Or 
 
(2) Email the student 

support team with 
your concerns and 
copy your message 
into the student’s 
communication log 
in SIMS. 

 
Use the flow charts by 
every telephone to help 
you decide. 
 
If the student support 
team decide, alongside 
the achievement co-
ordinators, decide that 
a CPRF needs to be 
completed for (2) they 
will let you know. 
 
All CPRF completions 
are acted upon by the 
DSL alongside the 
wider safeguarding 
team in school. Each 
case is kept ‘live’ by the 
team until we can 
confirm, working with 
external agencies, that 
the young person is 
safe. Each case is 
discussed formally by 
the safeguarding team 
every Monday after 
school (subject to 
confidentiality 
restrictions) so that we 
all agree the course of 
action is being followed 
at all times. 

Safeguarding—

First Steps in all 

Cases 

Safeguarding Focus: Substance Misuse 
An article by Mark Drury —Assistant Headteacher 

mailto:frank@talktofrank.com


At the Friary school this year, we have hosted more 

trainee teachers than ever before with 15 in total having 

worked with us at some point during this academic year. 

Whilst we always hope that our trainees have a fantastic 

experience here, it is also an opportunity for us as a 

school to keep up-to-speed with the latest thinking on 

teacher training. Barabra Woodward and Andrew King, 

two of our trainees following the SCITT programme, 

have kindly taken the time to give us an update on their 

experience so far. 

 School Centred Initital Teacher Training, or SCITT, is 

one of many pathways available to prospective trainee 

teachers.  It’s appeal is that it is school based, allowing 

trainees to learn ‘on the job’, as well as giving us time to 

feel part of the teaching staff 

and build relationships with 

both pupils and colleagues, 

particularly at our home school. 

Training takes place in school, 

with a mentor assigned to us 

who formally assesses our 

teaching every week as well as 

coaching, providing feedback 

and tips, and setting targets for 

the following week.  At The 

Friary, we also attend Next Steps 

training on a Thursday night, 

where various outstanding 

practitioners deliver training to 

both trainees and NQTs to aid our professional 

development. 

Contrary to popular belief, we are not off on a Friday, but 

have a morning of professional studies or masters 

sessions, followed by subject knowledge in the afternoon.  

Our qualification is a QTS from our hub school (Streetly 

or John Taylor) and a PGCE (from Derby University). 

The academic year is split into 3 phases, closely allied to 

terms.  Phase 1, beginning in September, starts with a 

false sense of security as we spend a couple of weeks in a 

training environment learning aspects as diverse as 

workload management and the facets of academisation.  

This is followed by a week placement in a primary school, 

and then we get into our home school for the first time.   

After a period of time observing teachers across a range 

of subjects, we begin teaching a reduced timetable, whilst 

still spending time observing best practice, and wondering 

how the teachers we are watching magically have their 

pupils behaving perfectly.  At this stage of the course, we 

also have many school-based tasks and pupil pursuits to 

complete as we begin to reflect on the theory that we 

have studied in a school setting and research different 

approaches to behaviour management and teaching and 

learning. 

A much shorter phase 2 sees us moving to a contrasting 

second placement.  As well as a new building and 

computer system to navigate, there are often contrasting 

policies and procedures in place.  It is here that our 

timetable increases sharply, and for those of us not 

teaching core subjects, the number of different pupils we 

see every week, particularly in a school where Y7 & 8 only 

have a single 50 minute lesson per 

week.  It was also the place where I 

learned how much extra you get to 

fit into that extra 10 minutes of 

lesson time!  It is also at this time 

that job vacancies begin to appear in 

TES, so, as we begin to learn the 

juggling of workload that teachers 

face, with research into schools, 

school visits, and interview lessons 

to prepare for as well as an increased 

timetable and SCITT and masters 

assessment deadlines. 

An eye-opening experience in phase 

2 is the enhanced placement 

opportunity week at either a special school or pupil 

referral unit, giving an insight into the teaching of pupils 

who are not in a mainstream setting for a variety of 

reasons.   

Finally, phase 3 begins just before Easter, with us 

returning to our home school.  By this time it certainly 

does feel like home. Relationships built with pupils in 

phase 1 are still evident, and in form everyone is keen to 

fill us in on snippets of information they think we’ve 

missed (although twitter has kept us informed on the 

school skirt).  Timetables are again ramped up, but lesson 

planning is now a quicker process, school-based tasks are 

completed over Easter and Masters assessments by the 

middle of June.  All that is left at the end of the month 

are subject VIVAs, scrutinising of folders and evidence 

bundles, and, at the end of a whirlwind year we can catch 

our breath before September comes around and we are 

fully fledged NQTs with our own classes.   

Teacher Training in 2019 
            An article by Barbara Woodward and Andrew King—SCITT Trainees 
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My Leadership Development 

Article by Bethan Clamp  

From undertaking several session on the Leadership 

Development Programme, I feel that I have been able to 

explore different ways of leading others but it has also 

allowed me to explore whole-school issues.  

The first session that I attended was about becoming a 

school leader, what makes an effective leader and 

implementing change. This session allowed us to explore 

the change cycle but also to evaluate the impact change has 

on a school, the parents and the pupils. We each discussed 

a potential change that could happen within our 

departments and evaluated the pros and cons of this 

change. We also considered what makes an effective leader 

rather than someone who manages. Delegation was key. 

Finding the balance between delegating appropriately to 

enable your team to have responsibility, but not delegating 

too much so that you overwhelm your team.  

Another session I attended was about managing a team 

held by CHN and SSN. This session extended on some of 

the ideas previously outlined but also delved deeper in to 

delegation and those difficult conversations we might 

dread having. We were asked to consider different 

outcomes to a difficult conversation and how these 

outcomes could differ depending on emotions. 

Implementing role play was an engaging way of running 

the session but did leave us wondering: how would I 

handle this situation? What would I do if this was 

happening in my department?  

As a classroom teacher, we’re familiar with SIMS, SISRA 

and our RAG interventions. MAN’s session on whole 

school data opened our eyes to how our classroom data 

can impact the school as a whole. Using the Ofsted Data 

Summary Report, we were able to identify what the 

successes were of our school but also our areas for 

improvement. The report looks in to the data for the past 

three years and also allowed us to consider how subject 

intake could impact staffing within an option subject too.  

Taking part in the Leadership Development Programme 

this year has allowed to me look in more detail at 

leadership qualities and to consider the difference between 

managing and leading.  

In September, I embarked on a new role within the Maths 

department. To aid me with my new role I have taken part 

in the Leadership Development Programme. It has been a 

very valuable experience for me so far as we have covered 

issues that are extremely relevant to my current role within 

the department and issues I expect to deal with as I 

progress in my career.  

One of the most valuable sessions for me was ‘leading 

Change’. This session delved into the aspects of us as 

leaders and helped us uncover and identify strengths and 

weaknesses. This was a fascinating process and highlighted 

the importance of self-awareness, even in a management 

position. In discovering this, we were given advice on how 

different types of leaders can achieve successful change 

within a department. I was able to apply these skills 

immediately, as there have been new systems being 

embedded in Maths over the year. After the session, I tried 

to adapt and plan the way I approached the concept of 

introducing something new. I planned to involve the 

department in the decision-making process to ensure 

everyone was engaged with the new idea and willing to 

move forward with it. I believe this has been successful, 

and I am keen to test out some of the other ideas given in 

the session. 

Another valuable meeting was the most recent ‘Planning 

Curriculum and Assessment’. As part of my role since 

September, I have been re-writing the scheme of work and 

curriculum for KS3. The session both reassured me that 

the difficulties I faced in the process were not unusual, but 

also gave great ideas on how to better organise the year. 

This session consisted of sharing good practise between 

departments and we focused on how other departments 

had adapted the assessment timelines to plan the year in 

more detail. This reaffirmed the importance of assessment 

timelines and a central place to plan across the key stages, 

which helps to spot any clashes that may occur and to 

ensure the year runs as smoothly as possible. These 

documents can also help in organising home learning 

assignments and key assessment deadlines during the year. 

Believe it or not, I’m actually looking forward to the 

planning of 2019-20! 

My Leadership Development, Part 2 
Article by Vicki Plested  



In the Performing Arts department we started this 

year on a high note having achieved great results in 

the summer with an average grade of Distinction for 

year 11 and year 13. The Friary school has long had 

a reputation as one of the best schools in the area 

for performing arts, obviously I am eager to ensure 

this continues so I was thrilled with such good 

results after my first year as subject leader. However 

in the light of funding cuts and changes to course 

structures at KS5, maintaining these standards has 

become increasingly challenging and we have had to 

find innovative ways to keep courses and school 

productions running.  

One of our current aims has been to encourage 

more students to choose Performing Arts when 

deciding their pathway at the end of year 9. We have 

been steadily working towards this over the past two 

years and as a result of an engaging KS3 curriculum 

and exciting extra-curricular opportunities, we have 

now seen an increase in uptake of Performing Arts 

at KS4 and will be teaching two classes in year 10 

and in year 11 next year. 

We have also been busy embedding new courses at 

KS4 and KS5 and, this year, have been able to adapt 

and develop our schemes of work and assessment 

briefs to create courses that are varied and 

challenging, give all students the best chance of 

achieving the highest grades, and have a focus on 

practical performance. We entered all of our KS4 

students for the externally assessed unit this year 

which proved to be challenging not only for us but 

also for Jacqui Archer as she needed to schedule 

computer rooms for sixty-nine students to complete 

three hours of controlled assessment. Thanks to 

everyone for being so understanding in the light of 

the disruption this caused!  

Vocational courses encourage links with the local 

community and back in February we were lucky 

enough to fulfil this criteria by participating in the 

Lichfield Mystery Community Arts Project, this 

event takes place every three years and this year was 

held at The Friary Theatre. For this event our KS5 

students created a comedic ‘combined arts’ 

performance of the bible story of the shepherds 

complete with mime sequences and a tap dance, this 

was very well received by the audiences and the cast 

were given great feedback from the panel of judges.  

In KS3 we have made progress developing and 

implementing the five year curriculum by 

introducing the language and assessment 

strategies of vocational qualifications. 

HLAs and formal assessments are delivered 

with a vocational context and this year we 

have moved to vocational grading 

descriptors for KS3 target grades. We are 

hoping that this will result in a smooth 

transition from KS3 into KS4 as the students will 

already be familiar with the language of assessment. 

We have also been able to incorporate community 

links into our KS3 provision with fifty students 

performing a physical theatre piece at the Garrick 

Theatre as part of The Rotary Club Schools 

Concert. 

It has been a good year for school productions with 

the school variety show returning for a three night 

run; under the title Encore: Deus all acts followed the 

theme of God or divinity, with some devilish 

elements thrown in for good measure. This year we 

have also staged another successful whole school 

production, participation from all year groups was 

high and ticket sales were very good.  The cast had a 

fantastic time performing in Sister Act! and received 

lots of positive feedback from audiences; one 

member of the PTA even went as far as saying it 

was better than the 2016 production of Les Misérables 

– high praise indeed! 

There are exciting things ahead and plans for the 

next whole school production are in the pipeline, 

the title of the show will be announced very soon. 

We are also kicking off the new school year in 

September with a trip to London to see ‘The 

Woman In Black’ and participate in a workshop on 

the stage at the Fortune Theatre (thanks to Harriet 

for organising this). 

As we near the end of this academic year, that 
means only one thing - the lower school production! 
Harriet did a fantastic job with her directorial debut 
of Bugsy Malone last year and this June, she will be 
transporting the theatre across the Atlantic for High 
School Musical; a fun and energetic production, full 
to the brim with talent and enthusiasm. The 
rehearsals are in full swing and the students are 
working extremely hard to make this lower 
school show a true spectacle. With songs such 
as 'Breaking Free' and 'We're all in this 
together', we are sure all staff and students 
won't be able to stop themselves singing along 
- especially Matt! 
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It’s time for our half-termly competition. Pit your wits 

against other Friary staff  to win a fabulous prize! 

If  you want to be in it to win it, simply answer the 

school-related trivia question opposite and return your 

entry to Jason Cain’s pigeon hole in the staff  room by 

Friday 7th June to be in with a chance. 

Good luck! 

Have you had a real 

‘lightbulb’ moment in the 

classroom? 

 

Have you been to some life-

changing training that you 

simply have to tell everyone 

about? 

 

Send your article to 

Jason.cain@friaryschool.com 

We need your 

articles! 

Training: the road ahead 

 

6th June—Next Steps: Action Research and Investigation Part 

1: the plan 

 

13th June—Next Steps: Action research project: 

developmental time 

 

20th June—Next Steps: Action Research and Investigation 

Part 2: project in practice 

 

27th June—Next Steps: Completing the Final NQT 

Assessment 

 

4th July—Next Steps: Action Research and Investigation Part 

3: Presentation and review 

 

11th July—Next Steps: Final Session 

 

 

 

How many responses did Ofsted 

receive for their new Inspection 

Framework consultation 

(approximately)? 

 

 

A. 5000 

 

B.      15000 

 

C.      25000 

 

 

 

 

 

 


