
As teachers we get used 

to managing change: 

new classes, new 

courses, new mark 

s ch em es .  In d eed , 

Ofsted have recently 

c h a n g e d  t h e i r 

‘framework’ so schools 

are now going to be 

j u d g e d  a g a i n s t 

completely different 

criteria. 

On the other hand, 

some things never 

change. Or they only 

change superficially. 

Lessons are planned; 

books are marked; 

p a r e n t s ’  e v e n i n g 

appointments get made; 

safeguarding incidents 

are reported and dealt 

with…The way teachers 

handle these routine 

processes this year is 

likely not very far 

removed from what 

happened previously. 

This juxtaposition of 

change and continuity 

reflects where Teaching 

and Learning is at the 

school right now. Most 

of the programme for 

CPD, and the systems 

for monitoring, are 

largely unchanged. For 

example, learning walks, 

lesson observations and 

book scrutinies will go 

on this year in a very 

recognisable format to 

previous years.  

There are three reasons 

for this. Firstly, as we 

want consistently good 

a n d  o u t s t a n d i n g 

learning then our high 

expectations are unlikely 

to change. Secondly, 

hav ing  cons is t ent 

systems and processes 

help all staff, but 

especially aid those new 

to the school or indeed 

the profession. We had 

9 NQTs and 4 other 

new staff join us in 

September. It is a huge 

benefit to them that 

there is consistent 

practice elsewhere in the 

school that they can 

learn from, observe and 

emulate. The ‘Friary 

Framework’, which 

outlines our approach 

to lesson planning, 

differentiation, marking 

and assessment, is a 

great example of this. 

Thirdly, a lot of 

excellent work has 

already gone into 

developing teaching and 

learning, especially by 

HODs and coaches 

working under Jason 

Cain’s direction, so 

there is no desire to 

‘throw the baby out 

with the bathwater.’  

Nevertheless, along the 

way there will be 

tweaks, additions and 

developments. One is 

TALIT – a new addition 

to the CPD programme. 

I want to thank those 

volunteers for agreeing 

to open up their 

classrooms and sharing 

their good practice with 

colleagues during the 

year ahead.  

The Friary School CPD magazine 

The Friary CPD 

Programme 

 CTP Sessions are 

our core training 

meetings which all 

staff attend 

 There are six 

sessions during the 

course of the year 

 As well as these 

sessions, and the 

two Inset days, 

staff select 

additional training 

relevant to them 

 Each member of 

staff receives a 

CPD guide 

detailing possible 

training routes 

appropriate to 

their individual 

needs 
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From head of department to 
vocational lead in a blink of an eye, 
that is how it seems but all very 
exciting times ahead.  
As a head of department, health and 
social care has gone from strength to 
strength and following two successful 
years, a number of cohorts through 
and an overall positive student 
progress at the end meant it was time 
for a new challenge and career 
progression.  
Despite the excitement of a new role, 
it has been a stressful start to the new 
term juggling being a PE and health 
and social care teacher, head of 
department, vocational lead and quality 
nominee role all in one. It has seen 
early morning starts, weekends of 

additional planning but so far the role 
has been quite positive with BTEC 
leads being fully engaged and on board 
with my new ideas and support 
network.  
 
BTECs here at the Friary in general 
over the last two years have performed 
exceptionally well making Pot 3 one of 
the most successful areas. This is down 
to Subject Leaders driving assessment 
within their curriculum areas and 
wanting the top grades for students. 
My plan is to continue to drive this 
routine and support Subject Leads in 
the process with my extensive BTEC 
knowledge and organisational skills.  
 
To be put in charge of 
all BTEC subjects 
seemed the right thing 
for me following my 
recent success and 
strong organisational 
structure across PE and 
health and social care. 
The aim for my new 

role is to restructure the quality 
assurance process for BTECs in 
preparation for the schools standards 
verification visit in December. All 
exciting but nervous times as I aim to 
push the school into a positive risk 
rating following the new quality 
a s surance  process  and  some 
coursework blocks this year. 
 
Looking further ahead, I have plans to 
support subject leads with organisation 
through regular department checks, 
meetings, training sessions and sharing 
good practice from my recent success 
within this field. I also have many links 
via BTEC social media sites and visits 
to other establishments, which I aim to 
integrate throughout all BTECs to 

provide them with additional resources 
and give them an insight on how to 
incorporate new ideas within their 
current specifications and schemes of 
work. The main focus being on 
students achieving coursework grades, 
reducing the amount of exam resits 
and ensuring departments have an 
efficient moderation process.  
The challenge for me is to have an 
impact on an area of the curriculum  
t h a t  i s  a l r e a d y  p e r f o r m i n g 
exceptionally well. This will be an 
interesting task but one that I will be 
fully focused on developing further 
and pushing BTECs to future success. 
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“With the introduction of a new vocational lead this September the priority 
will be focussing on course structure, planning and assessment’’ 

Vocational Lead 

Article by Kim Fallows   Ofsted has launched a 

new ‘framework’,                   

changing how it inspects 

schools. 

 The government has axed 

QTS tests (English, 

Maths and ICT) for initial 

teacher training.  

 Despite media headlines 

to the contrary, a                    

government report has 

found no evidence to 

suggest exclusions are the 

root-cause of the national 

surge in knife violence.  

 Hundreds of thousands 

of people took part in a 

day of protest against 

global climate change, 

many led by                   

schoolchildren who were 

mounting a “school 

strike” to save the planet. 

 Graduates of top UK          

universities are more 

likely to find work soon 

after graduating than 

those from other                

universities, research says. 

Four-fifths of Russell 

Group graduates entered 

full-time work within 

weeks of leaving                  

compared with two-thirds 

of those from other              

institutions.  

 YouGov surveys on be-

half of Ofsted found just 

18% of teachers agreed 

Ofsted is a reliable and 

trusted arbiter of schools, 

down from 35% last year. 

Like last year, 50% of 

teachers said that Ofsted                   

inspections meant doing 

extra and unnecessary 

work. However, the              

proportion of teachers 

who felt the final                

judgement reached by 

Ofsted was fair and               

accurate remained stable 

at 61%.  



Page 3 Keeping it real 

Article by Martin Trivasse 

You are all far more able to offer 

educational insights than I will ever 

be.  However, my experiences as a 

cover supervisor have allowed me 

the privilege of seeing almost every 

student at The Friary in a range of 

subjects, and at odd times I’ve also 

worked alongside the teachers 

themselves, affording me a 

viewpoint that not all colleagues 

can share. 

 

So perhaps I can risk drawing one 

or two conclusions.  Let’s begin 

with the resources.  Inevitably, 

absent teachers set cover work 

from text-books, which are 

therefore not differentiated, and 

can be a dramatic reminder of 

how some students are 

disenfranchised by resources 

they cannot access.  It’s not 

unusual to see a student simply 

staring at the pages, genuinely 

unable to read most of the text 

or bewildered by the complex 

diagrams.  The reading level is too 

advanced, and the images too hard 

to navigate.  The result is 

frustration, even anger, and 

certainly a reinforcement that they 

must be stupid as they watch their 

peers making the progress that they 

cannot. 

 

Often, just a few moments 

explaining what the student is 

despairing over can make all the 

difference, and you see yet again 

that the issue is not intelligence but 

processing.  Text-books are pitched at 

the more capable end of the 

spectrum, and at students who 

think in a more linear or literary 

manner.  This is why differentiation 

is so important, and the presence of 

teaching assistants can be vital in 

helping students steer their way 

through information and concepts 

that appear to be impenetrable to 

them. 

 

The ubiquitous PowerPoint is 

employed to tackle this problem, 

and there is plenty of research 

suggesting that their visual style can 

genuinely facilitate learning.  

However, they can also bite us in 

the bum.  It is easy to assume that 

the more richly designed the PPT 

is, the more stimulating and 

therefore successful it will be.  I 

suspect that the opposite is often 

the case.  Flashing up slides that are 

a riot of colour with texts and 

images flying in, whirling around 

and generally partying the hell out 

of the material can be a barrier to 

comprehension.   

 

On the other hand, even for our 

most capable students, PowerPoint 

can be a barrier to critical thinking, 

because they are inherently linear.  

A slide pops up, containing bullet-

pointed information that looks like 

gospel truth – moments later, a new 

slide appears, and the previous 

information cannot be synthesised 

with the new information, 

especially for children with poor 

s h o r t - t e r m  m e m o r i e s .  

Consequently, the most that some 

students can do is simply remember 

a few disjointed facts, without being 

able to link them, or gain an 

overview of the topic.  They cannot 

see the flow, the big picture. 

 

A further problem is, ironically, the 

static nature of PowerPoint.  They 

might look dazzling, yet the teacher 

is tied to the slides and the student 

is largely a passive recipient.  

Teaching-and- learning i s  a 

performance, a show, and is best 

achieved through the rapport 

and interaction between teacher 

and student.  We all know that 

the most exciting moments in 

the classroom – when the 

lightbulb shines fiercely and the 

penny drops with a resounding 

clunk – tend to be those when 

the teacher is passionately 

explaining something to his or 

her spellbound students who are 

caught up in a cataract of 

enthusiasm.  PowerPoints are 

passion killers. 

 

I’m no Luddite – I thoroughly 

enjoy using PowerPoint, Prezis, 

podcasts, YouTube, vlogs, videos, 

etc.  But I would encourage all of 

us to use them thoughtfully, as no 

more than useful aids, and make 

the most of our voices and bodies, 

our performance and passion.  

Education is personal and we are 

personally both the medium and the 

message. 



When thinking about improving classroom 

behaviour there are many go to sources for 

advice, help and inspiration.  In the CTP in 

January we will be looking at some of these 

in more detail – exploring ideas and 

methods we can adopt to ensure 

consistency across the school and a better 

management of the young people in our 

classes.  It is, however, quite useful to think 

about four basic approaches to improving 

classroom behaviour as part of our 

planning to ensure that our classrooms are 

controlled… 

Rules and Procedures 

The days have long disappeared when 

children should be seen and not heard.  We 

need to involve them in dealing with their 

behaviour if we want to be successful. So 

make rules clear, easy to follow and 

consistent.  Discuss the importance of each 

rule with the class so they get buy in, and if 

possible develop ways to get pupils to 

develop rules that they will all follow.  This 

can be as simple as saying “we need to tidy 

up the experiment now.  How are we going 

to do this and why?” 

When rules have been established, make 

sure we are reminding pupils of what the 

rules are before particular activities and if 

there is something brewing. 

Teacher / Pupil relationships 

It is important to set high expectations for 

learning and student behaviour and whilst 

we shouldn’t compromise on our 

expectations, it is important to be realistic 

about them. 

How they get 

there is important.  

“I’ve done all my 

work!” - if they are 

not  r egu l ar l y 

listening or taking 

part in the way 

you want them to, 

they are not doing 

all the work. 

Praise students – one to one if possible – 

when they have achieved expectations 

(especially if they don’t normally!) 

Finally, we need to bear in mind the impact 

of our actions.  If we are unnecessarily 

harsh or abrupt, unfair or uncaring, how 

can we expect our students to be any 

different?   Why should we expect our 

students to be any different? We must be 

aware of our emotional responses to 

inappropriate behaviour – remember – it 

isn’t personal! 

Disciplinary Interventions 

The system in place for sanctioning will 

only be properly effective if we all use it.  

Make sure you are explaining why 

sanctions have been given, even when you 

don’t want to because you’ve had enough 

of that year 9 for today.  Follow everything 

up – phones calls DO work and it is worth 

the effort for an improvement next lesson.  

Get to know what your students respond 

to and what works for them.  Colleagues 

can be a highly effective resource for this 

information so discuss issues you are 

having.  You won’t be the first to struggle 

with that class or individual and you won’t 

be the last! 

Mental Set 

Get everything – the class, the students and 

your role in it – into perspective.  You are 

not the most significant person in their 

lives!  Your lesson may not be important to 

them!  Yet you know that the learning is.  

So be positive even when you feel like 

screaming!  Reflect this in the language you 

use – both verbally and body language.  Be 

assertive and expect compliance.  

Confident leadership will rub off on the 

pupils and they will see you as the leader of 

the classroom. Avoid screaming, 

intimidation, embarrassment and empty 

threats.  In short – treat them how you 

would want to be treated. 
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If you have concerns 
about a student, 
complete a child 
protection referral 
form (White Form) 
and hand it to the 
DSL or Deputy DSL. 
It is vital that you 
hand it to the DSL in 
person! 
 
Use the flow charts 
by every telephone to 
help you decide. 
 
If the safeguarding 
team decide not to 
follow up the referral, 
they will let you 
know. 
 
All safeguarding 
concerns are acted 
upon by the DSL 
alongside the wider 
safeguarding team in 
school. Each case is 
kept ‘live’ by the 
team until we can 
confirm, working 
with external 
agencies, that the 
young person is safe. 
Each case is 
discussed formally by 
the safeguarding 
team every Tuesday 
after school (subject 
to confidentiality 
restrictions) so that 
we all agree the 
course of action is 
being followed at all 
times. 

Safeguarding—

First Steps in all 

Cases 

Improving Classroom Behaviour – some early thoughts… 

An article by Luke Baker - Assistant Headteacher 



I am writing this article five weeks into what 

has been a real whirlwind of an introduction to 

life as a NQT, and there is a lot to reflect on. 

There have been some real highs during the 

last few weeks, and I really feel as though I’m 

getting to know the school and the students 

well, and settling in to a routine. Having 

classes that I am the sole teacher of, and 

results that are completely my responsibility, is 

a new scary but 

exciting situation! 

This has been made 

easier for a number 

of reasons. The first 

being that, as you 

may have noticed, 

there are rather a 

lot of us! It’s great 

to chat to someone 

in the same position 

as you after a tough 

day, especially ones 

within the same 

d e p a r t m e n t . 

Another factor that 

has made our 

introduction easier is the great staff at The 

Friary. Everyone has been so welcoming, from 

the teachers, to the office staff, to the cleaners, 

and are happy to help with anything they can, 

which has been amazing. We are being well 

looked-after by Gemma Jubb in her role as 

NQT Co-ordinator, and she is always on hand 

to give advice when needed! 

Another benefit for myself was being able to 

start work in July, which definitely gave me a 

head-start on other people I did my PGCE 

training with, who started with their schools at 

the beginning of September. It really helped to 

feel part of the school from the outset, and not 

have to worry about where to find things on 

the first week. 

During my short time here I have been 

staggered by how much the school does in 

terms of extra-curricular events, whether that 

be for staff or students. So far I have been on 

two history trips, taken part in mini-golf, run 

in the staff sports 

day race (and didn’t 

lose!), been to 

Oktoberfest and 

joined in with the 

inflatables fun day, 

with more trips and 

activities planned! I 

think the general 

feeling around the 

school is really 

positive, and events 

such as these can 

only serve to 

enhance this.  

In  te rms  o f 

training, we have had various CPD Next Steps 

training sessions, which have given us the 

opportunity to discuss different areas with 

experienced members of staff, identifying any 

problems and coming up with solutions. The 

whole-school CPD sessions have also been 

really useful for clarifying exactly how to 

handle situations in keeping with the whole-

school policy.  

Moving forwards I’m looking forward to 

becoming further integrated into school life, 

and to continue developing as a teacher 

throughout my NQT year and beyond. 

Life as an NQT 

An article by Liam Rivers - Boyce 
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Page 6 Memory Skills 
Article by Helen Young 

Last year I ran a G20 session on memory skills, based 
on research that I’d carried out for my Masters 
dissertation.  Most exams in the UK rely on summative 
assessment.  In many subjects, the content of these 
assessments is based on testing facts rather than skills.  
GNVQs (1996 – 2007) and modular GCSEs (2009 – 
2013) offered a more summative form of assessment.  
However, the new linear A Levels and GCSEs (2016+) 
are content-heavy, have little coursework and fewer 
tiered exams.  These changes have meant that students 
must now learn a large amount of facts. 
 
Memory techniques in schools are poorly documented 
and not very well researched – their relative success is 
largely untested.  However, some books and journal 
articles are useful to our understanding of this topic.  In 
terms of remembering information, it has been 
suggested that: 
 Re-reading class notes is generally ineffective and 

time-consuming 
 Quizzing improves exam performance 
 Online quizzes can be better than offline 
 Use of technology in some way helps the process 
 Increased use of pre-testing in schools creates 

more robust memory traces. 
 
Home environments can have restrictive factors for 
good quality learning, such as lack of home structure, 
having no space and poor parental attitudes.  The 
underperformance of certain cohorts, e.g. white British 
students from poor backgrounds, has been directly 
linked to a lack of work at home.  A comfortable 
environment is not the same for each student and so 
there are no hard and fast rules.  In general, girls 
perform better at home than boys, Chinese and Indian 
students outperform other ethnic groups and many 
immigrant communities have a strong sense of social 
progress that aids their learning in schools.  Some 
studies have found that students learn more after 
school rather than in lessons themselves, whereas 
others argue that they learn better in the classroom. 
 
An early study by the Swedish psychologist, K. Anders 
Ericsson suggested that memory recall could be 
improved given 230 hours of additional instruction and 
practice.  However, this knowledge didn’t necessarily 
transfer over into understanding and application!  His 
later work is where the 10,000 hours rule first appeared.  
More recently, it has been recognised that different 
amounts of time are required by different people.  It is 
clear that students must move from ‘beginner’ to 
‘expert’ and that time spent learning information and 
processing it needs to be split into manageable clusters.  
One positive study claimed that any student can 
improve his or her memory, given the correct strategies 

and sufficient time.  In order to achieve this, students 
of all abilities and ages need ongoing repetition. 
 
In 1885, Ebbinghaus proposed that we have a 
“forgetting curve” where we lose information if we 
don’t revisit it regularly (Figure 1).   Like many of his 
peers at the time, Ebbinghaus experimented on himself 
to understand the workings of the brain. He tested his 

ability to remember a string of words over different 
periods of time and found a consistent pattern to the 
decline of his ability to recall these words over time.  
 
Spaced Repetition is a relatively new theory based on 
Ebbinghaus.  Our brains can only store so many facts 
at any one time and so repeatedly exposing ourselves to 
information increases our chances of being able to 
recall it.  This has been described as a ‘brain hack’ as it 
allows people to override the brain’s normal functions.  
Some flashcard websites make use of this concept:  
 
 
 
 
 
 

 
The validity of the current education system is 
frequently called into question and there are opposing 
views.  Some suggest that under the current system it is 
the method of remembering as opposed to the quality 
of the brain that determines intelligence.  Others argue 
that the speed of mental processing, or the working 
memory capacity, determines long-term memory.  In 
this instance, a lower speed of mental processing means 
that students are less likely to absorb the information 
that they need.  One thing that we can be sure of: 
memory is now a critical skill for our students and 
preparing them for the additional rigour involved in the 
new specification exams will require much greater 
thought! 

Figure 2: Spaced Repetition algorithms are used in online flashcard design 

Figure 1: The Ebbinghaus Forgetting Curve 



The History department has used the principles outlined 
above as a focus for its own development.  Training and 
professional development have always been key to the 
history department’s philosophy with members of the 
department using their own time to improve their 
practice.  In recent years this has included success for 
three members in the ‘Master of Education’ programme 
and also two becoming ‘Teaching Fellows of the 
Historical Association’.  We have also worked with 
Birkbeck University, the Holocaust Educational Trust 
and UCL in developing good practice in Holocaust 
education.  

 

However, though external training opportunities are 
important to the individual it is obviously key to the 
overall progress to share this knowledge within the 
department.  All teachers know there never seems to be 
enough time to share good practice and work with 
colleagues in the school year, but MAD time has allowed 
this by giving focussed time for specific developments 
and improvement.  This year we are using the time to 
not only continue developing new ideas for the schemes 
of work but also to include more moderation and 
assessment opportunities.  This is especially important 
for us as we have had quite a dramatic change in the 
teaching staff this year. 

 

We do still seek to gain assistance from external agencies 
such as the exam boards themselves.  This term we have 
booked an AQA webinar on A level exam assessment 
good practice.   Additionally, I will attend an Eduqas 
course on exam technique, with MAD time being used 
to feedback to the department.  A decision to change 
GCSE from Edexcel to Eduqas  was introduced last year 
and so the two units taught this year to Y11 will be new 
to all members of the department whilst all four units at 
KS4 are new to the four incoming teachers.  Therefore it 
was crucial  that time for planning for the lessons and 
assessment for this was identified on the MAD schedule. 

Though we see it is important to take opportunities to 
work with external providers it is also key to maintain 
opportunities for the department to work together.  
Fortunately, the department has  several members who 
mark for the A Level and GCSE boards and will 
therefore share their experience during the year.  One 
MAD meeting already this year has had an entire focus 
on the moderation of GCSE assessments.  It is a key aim 

this year to standardise practice in assessment marking at 
all key stages.  Furthermore, this experience has been 
used to develop new assessment opportunities at all key 
stages which target the skills that are required for exam 
success.  This year all KS3 assessments have been 
adapted to mirror the exam stems used in the new 
GCSE courses after the change in exam board.  
Assessments at KS3 have also been made more robust in 
order to reflect the change in rigour at GCSE since the 
curriculum changes. 

 

Moreover, KS3 timelines have been remodelled to 
include content and context to support study for the 
students that continue studying history at the higher 
levels.  We have spent considerable time planning the 
KS3 scheme of work to develop the skills and 
knowledge needed to progress in the future but also to 
maintain interest levels by not duplicating specific 
content.  This is evidenced on the timelines and 
assessment procedures that have been created.   

This year will provide challenges for the department but 

we believe by using opportunities to share good practice 

we can have another successful year.  

Page 7 Department in Focus: History 
Article by Paul Calder 

‘The only thing worse than training your employees and having them leave is not training them and having them stay’   
Henry Ford 

‘It's like I was good at it before I was trained, but now I'm trained I'm better than people who weren't good before’.   
David Brent 



It’s time for our half-termly competition. Pit your wits 

against other Friary staff  to win a fabulous prize! 

If  you want to be in it to win it, simply answer the 

school-related trivia question opposite and return your 

entry to Carrie Cain’s pigeon hole in the staff  room by 

Friday 8th November to be in with a chance. 

Good luck! 

Have you had a real 

‘lightbulb’ moment in the 

classroom? 

 

Have you been to some               

life-changing training that 

you simply have to tell 

everyone about? 

 

Send your article to 

ccain@friaryschool.co.uk 

We need your 

articles! 
Training: the road ahead 

 

7th November—Next Steps: Getting the Most Out of 

Parents’ Evenings 

 
14th November—CTP4: KS3 Assessment and Progress 

 

18th November—TALIT Week 1 

 

21st  November—Next Steps: Completing the First 

NQT Assessment 

 

28th November—Next Steps: Getting to Grips with 

SISRA 

 

3rd December—Next Steps: Behaviour Management 

Review 

 

9th December—CTP5: Pupil Premium 

How many young people aged 16 

to 24 were NEET in the period 

covering April to June this year

(approximately)? 

 

 

A. 22% 

 

B.      12% 

 

C.      5% 

 

 

 

 

 

 


