
One of the longest half-

terms of the year has 

proven to be very useful in 

helping everyone to get 

stuck into those last-

minute preparations for 

the summer examinations. 

That said, as a result there 

is little or no time left 

when students return after 

the Easter break, so a huge 

amount has been 

happening to make sure 

everyone's ready now. 

In addition, there has been 

a range of training taking 

place to ensure support for 

staff along the way.  

To further support the 

final push towards 

examination preparation, 

Year 11 tutor times have 

been reorganised with 

dedicated time for 

students to revise and 

prepare, re-rooming has 

also allowed them daily 

access to computers. The 

year 11 tutors are playing a 

key role in the process and 

have received various 

resources and materials to 

enable them to work with 

and guide their students 

through the revision 

process; this includes 

materials which support 

tutors in following up the 

key messages and focus 

areas covered in weekly 

revision-focused 

assemblies. 

The Leadership 

Development Programme 

has continued this term 

with many staff attending 

a range of sessions, 

including ‘Understanding 

the Role of Pastoral 

Leadership’. This session 

in particular focused on 

preparing those staff 

attending for future 

middle and senior pastoral 

roles. 

The T&L Twilight training 

programme has also been 

running this half term with 

staff able to attend a 

selection of sessions as 

part of their flexi-time 

CPD. Training on pace 

and lesson structure, along 

with the second part of a 

literacy-focused session, 

looking closely at writing 

skills, have featured. 

The school’s quality 

assurance work has 

continued with a focus this 

half-term on the use of 

PDR in lessons. Whilst it’s 

not always easy to see 

specific strands of PDR in 

use during a short lesson 

visit, enough was seen to 

paint a very encouraging 

picture. Questioning and 

checking learning were 

highlighted as key 

strengths, as was the clarity  

and quality of learning 

objectives in the vast 

majority of lessons 

As mentioned earlier, 

alongside all of the training 

this half term, there have 

been after-school sessions 

and Saturday School 

sessions aplenty as we all 

look to do the very best 

for our students as they 

approach their final exams. 

There’s lots to read about 

from the past half-term, 

including articles featuring 

the new Librarian, staff 

well-being, a safeguarding 

update and a Learning 

Hub feature, so get stuck 

into another edition of 

The Friary School CPD 

Magazine. 

The Friary School CPD magazine 

The Friary CPD 

Programme 

 G20 Sessions are 

our core training 

meetings which all 

staff attend 

 There are six 

sessions during the 

course of the year 

 As well as these 

sessions, and the 

two Inset days, 

staff select 

additional training 

relevant to them 

 Each member of 

staff receives a 

CPD guide 

detailing possible 

training routes 

appropriate to 

their individual 

needs 
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As part of our training provision, staff are 

able to select a menu of flexi-training 

options for three hours of their training each 

year. Some opt. for leadership development 

sessions, some choose to have one-to-one 

coaching sessions and many choose to go 

along to the T&L Twilight sessions. 

Pace and lesson structure was the second 

T&L Twilight of the year; these sessions aim 

to get back to basics and focus on good, 

solid classroom practice; this one was no 

exception. 

Pace and lesson structure are often flagged 

up as areas for development from lesson 

observations with comments like ‘there was 

occasionally a lack of pace which led to the 

students losing focus’ or ‘aim to increase the 

pace of the lesson or order to maintain a 

high level of challenge’. Whilst undoubtedly 

these kinds of target will be supported by 

thorough and detailed clarification, it’s not 

always easy to understand exactly what pace 

is, so we attempted to pull it apart in this 

session. 

First things first! It all starts with the PDR 

cycle. The plan, do, review model not only 

presents us with a simple structure for  

lessons, it’s also a guide for phases within 

the lesson. It’s usually a good idea to have at 

least two, preferably three, passages of plan, 

do review within your lesson. Waiting until 

the very end to carry out a single review of 

learning is fraught with problems, not least 

of all, what if the review reveals that the 

students haven’t learned anything? So, PDR 

is a good starting point for structuring a 

lesson and for keeping the pace fluid. 

When we sit down to plan a lesson, none of 

us will specifically think about how we are 

going to get ‘pace’. ’Good’ pace is achieved 

as a result of the way in which we plan other 

core aspects of our lessons. For example, the 

learning objectives have a key role to play: 

are they sufficiently challenging? Will the 

tasks that follow them enable the students to 

build a clear picture of where the lesson is 

progressing? Are the objectives revisited and 

used a barometer of progress throughout the 

course of the lesson for students 

Having the right level of challenge is also key 

to getting the pace of the lesson right: if the 

work is too easy, students will get through it 

quickly and lose focus; if the work is too 

challenging, it is likely that learning will 

become slow and frustrating for many. In 

these situations, the teacher often gets 

bogged down with answering individual 

questions and this means that tasks drift well 

beyond the set time period. Timing is also 

part of this: students need a clear time frame 

to work to. This should be adhered to, as if 

the task drifts, the same issues outlined 

above arise. 

Planning and delivering lessons which are 

too teacher led can be one of the main 

reasons why a lesson struggles with pace. If 

we set a task for the students to complete, 

they need time to actually apply the learning 

and to work through it. If we are explaining 

quite a challenging concept that will take a 

significant period of time, it is much better 

to break up the explanation into chunks and 

to build in tasks along the way so that 

students can gradually develop their 

understanding and apply everything that they 

are being taught (see the article on working 

memory in edition 14 for more information 

on this). 

Poorly planned starters can also be a culprit 

where lesson pace is a problem. It’s always 

good to give the students something to get 

them focussed and on board at the 

beginning of a lesson, however, what is 

sometimes planned as a quick 5-minute 

recap can take up half of the lesson if the 

students are not sufficiently secure in their 

understanding of the material being covered.  

More than anything, it’s a case of continuing 

to work within the parameters of the PDR 

cycle to always maintain a focus on checking 

progress. 
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Pace and Lesson Structure! In the News 

‘First things first! It all starts with the PDR cycle. The plan, do, review model 
not only presents us with a simple structure for a lessons, it’s also a guide for 

phases within the lesson’ 

A group of seven SEND 

pupils appeared before 

the Commons Education 

Select Committee last 

month as part of a report 

into SEND provision. 

The students gave an 

account of their 

experiences as children in 

schools and outlined 

many of the things that 

caused them to feel 

‘different’. 

One boy, Ben, said: 

"We're not problems, 

we're not just disabled, 

we're not just SEND - we 

are human beings, the 

same as the rest of you,"  

The students highlighted 

a range of challenges that 

they faced, including, not 

having an  input into the 

strategies outlined in their 

EHCPs. The students 

also highlighted concerns 

about EHCPs containing 

too narrow a focus. Many 

wanted them to take into 

consideration the 

importance of aspects 

beyond the classroom, 

including, building and 

achieving aspirations, 

developing independence 

and accessing friends and 

the wider community. 

The Education Select 

Committee's report is due 

to be published in June 

or July. 

"We just want to make 

things better for children 

with special needs," said 

Robert Halfon, who 

chairs the committee. 
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                                    5 Steps to Wellbeing 

Be Active Physical wellness, mental wellbeing and making sure there is a daily focus on these. 

Connect Making sure there are opportunities to maintain or develop social relationships including our 
partners, family and friends.  Taking opportunities to meet new people. 

Take Notice Mindfulness, being present, being aware of others. 

Keep 
Learning 

At work and out of work, take time to have our own interests. 

Give Support others, donate, say thank you, volunteer, do good deeds. 

Well-Being: Managing Marking and Assessment 

With one of the key themes of the new 
Draft Framework from Ofsted being a 
sharpened focus on how schools take into 
account staff well-being and ensure that 
workload is manageable, it is well worth 
taking some time to consider how each of 
us approaches assessment.. 

Evidence in the media and documents 
put together by Ofsted and the 
Department for Education show that 
excessive workload caused by marking is 
one of the main aspects of work-related 
stress for teachers.  

Whilst we have worked hard in our 
school to ensure that marking demands 
are manageable, and at the same time 
having a positive impact on pupil 
progress, it’s worth considering if there is 
anything that we can do differently to 
ensure that too much time isn’t spent 
marking. 

The first thing to consider when you’re 
about to mark a set of students’ books is: 
how will the information be used to 
inform your future planning? Too often 
we see marking as an independent 
exercise and the end of a phase of 
learning or a sequence of lessons. We 
should actually view the marking as a key 
part of our planning for future lessons. If 
it’s an end of topic test and students have 
missed their targets, when and how will 
they revisit key parts in order to be able to 
improve their understanding and 
progress? If the assessment is at a mid-
point or during a topic, how will the 
information inform the planning for the 
next lesson so that any misconceptions 
can be dealt with? Considering these 
questions can actually make the purpose 
of marking seem much more meaningful. 

There are also some key steps that we can 
all take when getting students to submit 

work. Some of the following may be 
useful in certain situations: 

 Get students to check for 
common errors as directed by you. 
For example, if are going to use a 
word like government throughout 
a piece of work, it is likely that a 
significant number will misspell it, 
missing out the first ‘n’. Get them 
to swap books and look for key 
words and check them, they then 
highlight it to save you having to 
correct each word 15 times. This 
can also be applied to presentation 
e.g. students underlining titles etc. 

 If students in the upper-years have 
produced a lengthy piece of 
written work, it’s sometimes useful 
to focus on a key passage rather 
than the whole thing, the 
conclusion for example. In this 
case get students to highlight their 
conclusion and you can skim 
through the rest and really focus in 
on providing quality feedback on 
the conclusion. 

 Getting students to respond to 
feedback is something that we 
have done a lot of work on at the 
school and it’s working really well 
in many subjects. One thing that 
can prove time consuming though 
is chasing up students who haven’t 
completed their response, this 
includes adding spelling 
corrections to the back of books 
too. When setting the students off 
on their DIRT task, it’s well worth 
making a point of hovering by 
those students who you know 
tend not to complete it sufficiently 
well, if at all. You can then 
challenge them if it’s not done. If 

the subject allows, you can also get 
the students to hold their books 
up so that you can see what’s been 
done. 

 Avoid putting ink on every single 
page of students’ books. If you are 
‘ticking and flicking’ and writing 
‘well done, great work!’ on every 
other page, ask yourself if you 
believe it is actually going to have 
an impact on the progress of the 
individual student moving 
forwards. 

In many subjects around the school we 
are starting to see the use of pre-
populated target sheets and they are 
working well in many cases. They can 
certainly ensure that feedback is targeted, 
specific and leads to the students taking 
next steps. There are a couple of things to 
consider though in order to maximise the 
impact of these: 

 They need to be very specific in 
terms of the feedback provided. It 
needs to link to the topic and the 
targets should provide sufficient 
variety to ensure that they 
appropriately stretch all students. 

 If a students has significantly 
missed their target, it’s important 
to consider whether or not the 
targets on the pre-populated sheet 
are going to lead to the right kind 
of impact. Sometimes, it’s best to 
provide individual targets. 

If you have any other ideas about ways in 
which you have managed your marking 
more effectively, then we would love to 
hear from you. 

 



Self-Harm and ‘Adversity-Related 

Injuries’ 

The number of young people estimated to 

self-harm is high, and on the rise. Self-harm 

is just one type of what healthcare 

professionals refer to as ‘adversity-related 

injuries’; the term also includes injury 

related to alcohol, drug use or violence. 

How common are adversity-related 

injuries? The answer is worryingly high. 

Nationally, 4% of all adolescents will have 

had at least one admission for an adversity 

related injury. That’s 1 in 25 – more than 1 

young person in every classroom in 

England.  

And this is not even the whole picture, 

because the figure of 4% is based purely on 

hospital admissions. Many more young 

people will have gone to Accident & 

Emergency Departments and not been 

admitted. And more still would have been 

injured but not gone to hospital at all. 

What is Self-Harm and what should I be 

looking for? 

Self-harm is when a person hurts 

themselves as a way of dealing with very 

difficult feelings, painful memories or 

overwhelming situations and experiences 

that feel out of control. It can be the thing 

people turn to when they feel they have no 

other option. 

Ways of self-harming can include: cutting, 

poisoning, over- or under-eating, biting, 

picking or scratching at skin, burning skin, 

inserting objects into body, hitting oneself 

or walls, overdosing,  exercising excessively, 

pulling hair, and getting into fights. 

Any difficult experience can cause someone 

to self-harm. Common 

reasons include:  

 pressures at school or 

home  

 bullying  

 sexual, physical or 

emotional abuse  

 bereavement  

 confusion about sexuality  

 breakdown of a relationship  

 an illness or health problem  

 low self-esteem  

 an increase in stress  

 difficult feelings, such as depression, 

anxiety, anger or numbness.  

Is it always just a cry for help? 

Sometimes people talk about self-harm as 

attention-seeking. It’s true some people do 

it in order to have their distress 

acknowledged and taken seriously. But a lot 

of people keep their self-harm private, and 

it can be painful to have their behaviour 

misunderstood in this way. It is important 

to be professional, respectful and 

empathetic when talking to someone who 

has (or might) self-harm. 

How is it treated? 

Usually a referral is made via the GP to 

CAMHS or other medical professionals. 

Initially, they will help the young person to 

identify their triggers for self-harm and 

encourage them to try self-distraction 

tactics.  

In the longer term, the young person will 

be helped through ‘talking 

treatments’ (such as cognitive behavioural 

therapy) to manage the feelings, such as 

anger, frustration, sadness, fear, need to 

control, numbness or shame, which are 

leading to self-harm. Support groups also 

play a role, and there is treatment for scars 

caused by self-harming. 

Page 4 

If you have concerns 
about a student, either: 
 
(1) Complete a child 

protection referral 
form (CPRF) and 
hand it to the DSL 
or Deputy DSL. It 
is vital that you 
hand it to the DSL 
in person! 

 
Or 
 
(2) Email the student 

support team with 
your concerns and 
copy your message 
into the student’s 
communication log 
in SIMS. 

 
Use the flow charts by 
every telephone to help 
you decide. 
 
If the student support 
team decide, alongside 
the achievement co-
ordinators, decide that 
a CPRF needs to be 
completed for (2) they 
will let you know. 
 
All CPRF completions 
are acted upon by the 
DSL alongside the 
wider safeguarding 
team in school. Each 
case is kept ‘live’ by the 
team until we can 
confirm, working with 
external agencies, that 
the young person is 
safe. Each case is 
discussed formally by 
the safeguarding team 
every Monday after 
school (subject to 
confidentiality 
restrictions) so that we 
all agree the course of 
action is being followed 
at all times. 

Safeguarding—

First Steps in all 

Cases 

Safeguarding Focus: Self  Harm 
An article by Mark Drury —Assistant Headteacher 



Accelerated Reader Sessions 

Accelerated Reader is a computer-based programme that 

we use for some students at The Friary to monitor reading 

practice and progress. It helps us to guide students to 

books that are on their individual reading level.  

Students start by taking a multiple choice STAR test which 

takes approximately 20 minutes. Reports are automatically 

generated and give the student’s reading age and ZPD 

(zone of proximal development). Students currently take a 

STAR test 3 times a year and the results allow us to 

understand progress over time. 

In this programme the ZPD is used to guide book 

selection. The student is assigned to a specific range of 

books on the programme’s BookFinder list. Books in that 

range will be challenging for the student but not too hard 

to read. 

Students choose a book that is in their ZPD with the help 

of their teacher or myself. 

After finishing their book the student takes a short 

multiple choice online quiz. It checks if the student has 

read the book and understood it. 

Accelerated Reader gives teachers the information they 

need to monitor students’ reading practice and make 

informed decisions to guide their future learning. A 

comprehensive set of reports show how much a student 

has been reading, at what level of complexity and how well 

they have understood what they have read. 

Students currently on the programme have 1 lesson a week 

in the library with their teacher and an additional tutor 

time session once a fortnight with me. The students are 

encouraged to read at home and complete their test as 

soon as possible after finishing their books.  

Reading not only introduces the students to new words 

but it helps them to understand and absorb new 

information and concepts at school. This can lead to 

greater progress and improved results across all subjects. 

Everyone can encourage reading by letting students see 

you read and talking to them about the books they are 

reading. 

‘Research shows that people with good literacy skills are 

more likely to have higher self-esteem, better health, better 

jobs and higher wages than those with poor literacy skills. 

They are more able to take advantage of the opportunities 

that life may offer them…..literacy has a significant 

relationship with a person’s happiness and 

success.’ (National Literacy Trust) 

 

Supporting Research 

The school library is a central point for all kinds of 

reading, access to information and knowledge building. 

The library helps to equip students with learning skills and 

helps to develop the imagination. There are over 3,000 non

-fiction books in the school library. 

When students have projects to complete they will often 
go straight online to source the information they need, 
there is nothing wrong with this but students should be 
aware that not everything will be authentic. Quality control 
isn’t easy to achieve on the internet, anyone with access 
can upload an article. Research should come from a range 
of sources including books, the internet, magazines, 
dictionaries and encyclopaedias. For newspaper articles 
students can use www.newspapersforschools.co.uk  
Here students are encouraged to research ‘The Friary Way’ 

F = FIND out what you need to know and what you need 

to do. 

R = what RESOURCES do you need and where will you 

find them? 

I = IDENTIFY the most useful resources and reject 

anything irrelevant. 

A = ANALYSE your resources and take notes. 

R = RECORD & RESHAPE the information you have 

found into a suitable format. 

Y = ensure the final product is YOUR OWN WORK by 

including acknowledgements & references. 

Using this method for research should develop students’ 

skills in finding, selecting and using information to 

produce independent learners.  

           Library Update 
            An article by Helena Creswell—Librarian 
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Revision Update: The Leitner Method 

When I 

started at The 

Friary in 

September, 

on the first 

day, I felt a 

bit like my 

year 7 form group did: everything was new and 

different and I got lost quite a lot. However, being part 

of such an amazing department and school meant I was 

never lost for very long! 

At the end of my second full term as an NQT it’s nice 

to be able to look back at the difference between first 

starting and now. The amount of support I have 

received has been amazing and has come in many 

forms over the time I have been here so far. From the 

Next steps sessions run on topics that coincide with 

aspects of school life to G2O sessions on how to 

improve practice I have learnt a lot in a short space of 

time. A few of the topics covered in Next steps have 

been incredibly useful such as parents’ evenings, 

behaviour management and ways to help students 

revise, all of which are becoming more and more 

important as the year goes on.  

Having mentors for different aspects of my NQT year 

has also helped so much, as having different people 

observing my lessons means I am slowly but surely 

changing and adapting my practice. I am now much 

more aware of how I affect the learning of the students 

in my room in a way I don’t think I was able to 

experience during my PGCE.  

Although the stresses and challenges of the job are 

something we all work around on a daily basis, I am 

very grateful to the staff at The Friary for helping me 

navigate through my NQT year. 
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As we do everything in our power to try and motivate Year 

11 and 13 students to crack on with a structured programme 

of revision, it is well worth taking a look at varied approaches 

to revision. 

Sure, the vast majority of students will start out using note 

taking methods and/or mind maps as their core revision 

strategy, however, how do they actually make sure that they 

have learned the key 

information contained on all 

of those lovely, colouful flash 

cards? Look no further than 

the Leitner System. 

In the 1970s, a Geman 

scientist, Sebastian Leitner, 

developed a method of 

studying flash cards that 

makes learning the material much more efficient and 

effective. In this method, you use multiple boxes or stacks 

for your cards. The illustration above shows four boxes, but 

students can use three or five. 

 

The Method 

All the cards start off in Box (or Stack) 1. As students review 

the cards, each card they answer correctly goes into Box 2. If 

they give the wrong answer, they study the card and then 

replace it in Box 1. When they review the cards in Box 2, if 

they still get the answer right, the card is promoted to Box 3, 

and so on until all the cards are in the highest box. 

If the students get an answer wrong on a card in Box 2, 3, 4, 

the card is demoted all the way down to Box 1. 

 

The Key 

The key to the efficiency and effectiveness of the Leitner 

system is that the cards in the lower boxes--the ones you 

students know less well--are reviewed more frequently than 

the cards in the higher boxes. 

For example, in a four-box set 

up, the cards in Box 1 might 

be reviewed four times as 

often as those in Box 4. It's up 

to the students to choose the 

frequency of review for each 

box. 

Extensions 

Once all of the cards have been promoted to the highest 

box, they can be turned over and learned back to front in 

order to mix up the combinations.  

 

After all cards are in the highest box, they can be demoted 

down to Box 1 to review again. Now they are reviewing for 

speed to reach fluency (also called automaticity). Deep 

learning is not only much longer lasting, but it allows faster 

recall.  

Give it a go with your students! 

My NQT Year...So Far 
Article by Hannah Stewart —Maths NQT 



It’s been another busy year here in the Learning 
Hub, where we’re working alongside many 
different departments in many different subject 
areas. 

For those who may not have ventured over to us 
in the Hub yet, we’re located just off the English 
corridor next to T1 and you’re always welcome to 
call in and say hello. I (Steve Neale) run the Hub 
and work with Sam Ptolemy and Steve Spencer to 
offer an alternative route to KS4 success, 
beginning with pupils being allocated the ‘Gold’ 
pathway towards the end of Y9. The Hub itself is 
an option block like any other, with five periods 
per fortnight and classes of pupils as you’d expect 
anywhere else in the school, albeit in smaller 
numbers, with groups between 4 and 16 pupils. 
We specialise in breaking down ‘barriers to 
learning’ (an educational euphemism if ever there 
was one!) and approaching education in a way that 
hopefully fosters success in pupils who may 
otherwise face challenges in their future come 
results day and beyond.  

In real terms, what this means is that we liaise 
closely with various departments across the 
school to provide extra support and teaching in a 
given subject area to ensure that pupils do not fall 
behind or below expectations. Steve Spencer 
works with the Maths department to provide one-
to-one tuition on Mondays, Tuesdays and 
Wednesdays and is busy preparing pupils in Y11 
for their exams. Meanwhile, Sam and I are 
powering through BTECs in Sport, Creative 
Media, Business and Health and Social Care with 
Y10 and 11. This is quite a change from teaching 
the spread of Macbeth’s moral corruption with 
English earlier in the year! However, part of the 
Hub’s remit is to be able to adapt swiftly and 

efficiently to the changing needs of the cohort 
and the wider school, which means we have to be 
ready for anything.  

We have developed a wide range of subject 
knowledge between us, and the best thing about 
this is our links with departments that it creates. 
Where we could easily feel separate from the rest 
of the school, it’s really pleasing to know that we 
can be relied upon to get the job done and we’re 
made to feel part of so many different teams. Our 
relationships with the teachers we partner with to 
deliver these courses are really strong and it’s 
something we’re proud of. If pupils are in need of 
some targeted teaching on a particular topic, the 
Hub is often trusted to provide it. We’re filling a 
gap that may have been caused by illness, out-of-
school commitments such as football training or 
even simply pupil disengagement, without holding 
back other pupils or adding to the subject 
teacher’s stresses.  

We’ve also delivered courses not offered 
elsewhere in school, including a VCERT in 
Health and Fitness, ECDL IT and last year we 
taught Creative Media to a cohort of Y11 outside 
of their ICT lessons. These courses are vitally 
important in making sure that pupils leave with 
good grades in each of their Progress 8 ‘pots’. 
Success with this is good for the pupils and for 
the Friary overall. 

Looking ahead, we’re already readying ourselves 
for next year’s Y10 and supporting our current 
Y10s as they prepare to move to their final year of 
KS4. This will surely bring new challenges and 
stresses, but it also brings new relationships and 
successes. We’re looking forward to it! 
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Significant changes to the curriculum, revised approaches to teaching and learning and a wide ranging 

CPD programme have all had an impact on pupil outcomes at The Friary over the past two years. 

Without doubt though, one of the most successful intervention and support strategies we have 

implemented is the Learning Hub. This area of the school provides an environment where Steve 

Neale and his team can work with small groups of students to provide targeted support in English, 

maths and other subjects. Many of the school’s individual success stories over the past couple of years 

can be put down to the work done by the Learning Hub team. Steave Neale has kindly taken the time 

to give us an insight into what they get up to... 



It’s time for our half-termly competition. Pit your wits 

against other Friary staff  to win a fabulous prize! 

If  you want to be in it to win it, simply answer the 

school-related trivia question opposite and return your 

entry to Jason Cain’s pigeon hole in the staff  room by 

Friday 3rd May to be in with a chance. 

Good luck! 

Have you had a real 

‘lightbulb’ moment in the 

classroom? 

 

Have you been to some life-

changing training that you 

simply have to tell everyone 

about? 

 

Send your article to 

Jason.cain@friaryschool.com 

We need your 

articles! 

Training: the road ahead 

 

1st May  - Next Steps: high quality responses to feedback 

 

 

9th May - Next Steps: behaviour management and the stage 

system review 

 

 

15th May - Next Steps: career progression 

 

 

23rd May - Next Steps: making best use of gained time 

 

 

3rd June - Whole-school Inset day: Planning for 2019/20 

 

 

 

 

How many hours of  homework 

do Chinese school children get 

per week on average 

 

 

 

A. 11 

 

B.      14 

 

C.      17 

 

 

 

 

 

 


